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ABSTBACT ' g " 

In the fall of 1975, students scoring at the 77th 
perqentile and above on the ITBS were brought together with selected 
teachers in two magnet schools and four vanguard schools. The present 
report presents a comparison of the fall-to-spring achievement of the 
groups and the opinions of principals, teachers, ^, and parents. Also 
provided is th6 complete synthesi:^ of informal interviews conducted 
at mid-year with teachers, principals, and parents. Eight comparisons 
of achievement were made to assess the effect of the magnet-vanguard 
plan on the student's mathematics and reading skills at grades 4 and 
5. Of these eight comparisons, five were not signif ican-t, two were 
significant favoring magnet students, and one was significant 
favoring both magnet and neighborhood students over vanguard 
students. All significant diffe renc.es occurred at grade 4; none at 
grade 5- Magnet- vanguard teachers. and principals, favored the plan but 
strongly reccmmended a modification in the criteria for student 
placement. Regular classroom teacberjg' responses were mixed. Parents' 
dpinicns-^-were most favorable. (Author/IRT) 
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" " " ADMINISTRATIVE SUI-IMARY: ELEMENTARY MAGNET PLAN 

DrV Charles L, Evans, Director , 
Department of Research and Evaluation 

/ 

' •• . • ■■ ■ ' / ■ • 

In the fall of 1975, students scoring at 77%il^' and above on the ITBS/ . 

4)rought together with selected teachers in two|^iMagnet schools and four 

J ' ' / ■ - 

Vangnird schools. A random group of qualifying. students were transported to, 

the two Magnet schools from other neifehborhoD^s . /The present report presents 

1) a comparison of the fall-to-spring achievement' o.f the groups/ and 2) the 

opinions of principals, teachers, and parents gathered through the use of 

anonymous opinionnaires . Also provided as Appendix A is thfe/complete synthesis 

. . ■ ■ ■ / ■ / •/ 

of informal interviews conducted at-'mid-year with teachers, principals, and 

■ • / ■ ' ■ /■ 

parents. /■ / 

■ ■ ^ ■■',/ • . 'I \ ■ ' ■ 

Test Results / . . ^ 

Eight comparisons of "achievement were made to -assess the effect of the 
Magnet-y^nguard Plan, on the math and reading skills at grades four and five.\. 
Of these eight comparisons, five were non-signif i/cant ; two were significant 
favoring Magnet studentsj and one was significant favoring both Magnet, and 
neighborhood students over Vanguard students. iCll significant differences 
dccurfed at grade four; nbne at grade five (Tables 1 and 2). 

Of the eight comparisons- of achievement inkic.es between Magnet and neigh- 
borhood students, five indices favored Magnet Jtudents and three indices were 
identical. In no case, however, did the achieitement of neighborhood students 
exceed that of Magnet students, although in oijie case they exceeded the growth 
of Vanguard students. 



Although the .findings are mixed,, in the opinion of the investigator,, the 
weight of rhe test data slightly, but not strongly, supports the Magnet Plan. 

Opinions v ' . 

Magnet-Vanguard teachers 2ind principals favored the Plan but strongly 
reconunended a modification in the criteria for student placement (pp. 8-14) 
to include, at least teacher/principal judgment, . In mi,d . 1975-76 interviews, 
staff members perceived a need for direction (Appendix A, pages 52 and ^3) . 

Regular classroom teachers" responses were mixed . Some conceded, that 
the Plan offered opportunities for higher-achieyers but' agreed that the cri- 
teria for student placement in the Plan was inadequate and perceived an 
inequality in teaching assignment (pages -^^ " ^-^^ • 

Parents' opinions were\most favorable, generally expressing the view that 
the Plan provided the incentive needed to challenge their children. -Individual 
parental criticism varied (pages 2t» - 37).' . - 
' Opinions of principals at schools other than Magnet or Vanguard were mixed. 
Many expressed the view that the Plan was no better than their own for higher- 
achievers (pages 51 - 52). 
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'Tlie Magnet Plan and the resulting student enrolljnent figures '/ere . 
described" in' the. -mid- year .(1975- V6) process report (p. ^1-2) that dealt 
v;ith opinions about th'e Plan. To avoid redundancy that document is 
attached as Appendix A to the present report. 

Measurement • . ' 

The regular P;^ISD I.T.B.3. standardised testing program provided' > 
measures of math and reading comprehension skills i"or all fourth and 

fif^h graders in the fall of 1975- ^ the spring, math and reading -r.T. 5. S. 
subtests were administered to a 50% sample of schools -as part of a, district- . 
wide, study of spring testing. ' All Vanguard and Magnet schools were 'included 
in the testing, whether or not they were part oi"-t he -sample, to provide fall- 
tor spring gro^>rfch data for the students in those two programs. Pall- to- spring 
gro:n:h data were, also,, available on the alternates-- students who applied for 
the. Magnet Plan but , were not selected in the randomization- -who attended 
schools .in the 50fo sample. ■ , ' 

•ComTParison C-r 00113 s . * ' * ' 

Tvvo basic comparisons of' gro^^h seemed appropriate. The best comparison 
for assessing the Magnet Plan seenied to be a comparison of the growth of the 
students randomized into '^lagnet Plan with teat of students who applied but 
we^e rot selected in the random orocess. These two groups should have been ^ 
generally 'similar in characteristics related to school achievement. 



A second comparison, also, seemed appropriate. It could be perceived. 
\that these high. ability students (defined for the purposes of this study as 
77%ile and above) were under three different treatments: l) a Magnet Plan 
involving teachers selected from the district plud a select peer group; 
2.) a Vanguard Plan involving teachers ejected from within a neighborhood 
school plus a' select peer groijp; and 3) a neighborhood .school setting under 
whatever program local school staffs may provide for high ability students 
(i<ie,, ability grouping, curricula enrichment, etc,)- . All qualifying -and 
applying minority children .wer^ placed. in the Magnet Plan; therefore, the 
"alternates" (called the neighborhood group for this study) were all Angips , 
For this reason, minority student data were excluded from the data analyses\ 

. ' ■ , ' ^ 

Final numbers* of s'tudents included in the data onalyses are . explained in 

'Appendix B, Numb'ers of students eligible, etc. for the Magnet Plan are shown 

in Appendix C, . 



SECTION II ' . . 
TESTING RESULTS 

.■ As indicated ifi the first ' sect^-on of the present report, standardized 
rath and reading scores were obtained in the fall and spring for sfidents -in 
the Magnet-Vanguard Program as well as for alternates who w^re .in schools 
where spring tests were administered as part of a 50% sampling of FWJSD ; 
•schools. These -data made it possible to compare the achievement of high 
ability studehts who were randomly' selected to attend the two Magnet schools 
with that of high ability students (alternates) who' were not selected, and 
thus continued to attend 'neighborhood' schools. A second comparison was made 
of the achievement of three groups of high achievers:. 1) those in the two 
Magnet schools; 2) those in the Vanguard* schools; anA) alternates_^irwieigh- 
borhood scho^ols. In all cases, only .Anglo scores were compared because all 
qualifying minority children were included in the Magnet Plan. An analysis 

; . . ■ ■ 

of covarlance was utilized for' the comparisons. , * . - 

Bused Magnet vs. Neighborhood ' ' 

Data in Ta6le 1 indicated that differences in growth of math skills between 
the children bused to the Magnet 'schools and .those who attended neighborhood 
schools were not significant. Differences in growth of reading skills at grade 
four were significant, favoring the children bused to Magnet schools. Differ- . 
ences in reading growth were not significant at grade. five. 'The achievement of. 
the children bused to Magnet sch&ols equalled or exceeded that of students who 
attended neighborhood schools in each of the four comparisons.^, 

*Test data at one Vanguard school was eliminated because of a lack of validation 
of test scores . . 



TaUe 1. Comparison of i:|lchieveiiient Growth of Bused-Magnet and Alternate Students 
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*Differences- are significant .(P'i .05); other differences in adj:usted sprang scores' are, not 
. statistically significant. 



• Magnet vs. Vanguard vs Neighborhood (Alternates) 

Data in Table 2 compare" the achievement of high ability students under 
three different programs. The data in Table 2 show that..-. 

1) At grade four, Magnet students achieved significantly 
greater growth in reading than did Vanguard or neigh- 

. borhoocl students; 

2) At grade four. Magnet, and neighborhood students achieved 
significantly "greater growth in math, than did Vanguard 

V students; and ,.■ ^ ' • 

3) .At grade five, achievement of the three. groups did not 
differ significantly in either math or reading. 

Summary of Test Results . - * 

Eight comparisons of achievement were 'made to assess; the effect of the . 
Magnet-"Vanguard Plan on the math and reading skills at grades four and five. 
Of these eight comparisons, five were non-significant; two were significant 
favoring Magnet students:; and one was significant favoring both Magnet and 
neisghborhood students over Vanguard students. All significant differences 
occurred at grade four; none at- grade five. 

Of the eight comparisons of achievement indices- between Magnet and neigh- 
borhood students,N five indices favored Magnet students and three indices were 

, ' '* 

identical. In no case, however, did the achievement of neighborhood sp^udents 

'• '. ^ 

exceed that of Magnet students , although in one case they exceeded the growth 
of Vanguard students. 

Although the findings are mixed, in the opinion of the investigator, the 
weight of test data slightly, but not strongly, supports. .the Magnet Plan. , 
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Table 2. • Coiiiparisoii of Acliieyeiflent of 1-Iagnet, Vanguard, and Neighborhood Students ■ 
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' • Differences :ai'e significant [f I ..05.) 
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SECTIOIT III . .. .. 

Opinions relative to the elementary I^lagnet Plan were sbliclted tliro'iigh 
the use of a questionnaire f rom ,;f our groups: l) ^lagnet-Tarfguard teachers: 
2) regular classroom teachers in Magnet- Vanguard schools; 3) Magnet- Vanguard 
principals; and h) parents _of children bused to the two Magnet schools. 
Principals of other schools were surveyed as part of the 19t5'7^ mid- year 
reiDort ^Appendix A.) . ■• ■ ' " • ' \ 

• " ■ ■ ^ ■ .A ■ ■ :.. ' . '^ ■ . 

For the mps'b Dart, the questionnaires were ouen-ended to -allow 
respondents to express themselves as freely as possible on whatever i^siie- 
they perceived as relevant. A limited synthesis, of these responses^ is 
■provided vas well as: a reproduction of .all comments. • ■■ - \ ■ 



Magnet-Vanguard Teachers' Opinions. 

Ail teachers of Magnet- Vanguard classes were sent a questionnaire 
(Eidiibit a) which solicited their opinions relative to the Magnet Plan. 
These teachers . were asked to make ' general comments and to indicate what 
unusual enri(^Lment activities they may have inrplemenVed this year. Twenty 
of 27 Magnet- Vanguard teachers, returned questionnaires. . ^ . $ ' 

Enrichiaent focused . on two activities: field trips and creative 
^.^riting projects, including the production of Splays' and/ or pragrams. 
tost pf the ' esirichment. activities reported were related to language 
develo-oment Several -teachers indicated that . th-eir/enrichmeri:t activities 
were those that they had generally implemented in past .years. 

Many teachers continued to e:<pre'ss the view that students were assigned , 
to the Plan that were unqualified in either mathematics or in terms of moti^ 
vatibn. These teachers strongly -recommended a;n upward change in the criteria 
for placement in the program. ' * . ■ " ■ ' 

All Magiiet- Vanguard teachers ^ comments are reported intact below: 
Sneoific Comments- of Magnet- Vanguard Teachers a-. 

1. Unusual enrichment activities include: field' trips to the* 
^I^iDii^ifoirf Thre [ 

large •.tim^ b^ock for the Vanguard program allowed ine time 
\to put. on. a play for the school using my Lauiguage Arts class. \ 
,Orly jeer is that when a class does , leave f or ,a field trip 
that is for any lerigth of time it fouls up the schedule for 
the .rest of ^ihe intermediate classes. 

*■ 

2. • vl. if hour bicentennial pl,ay arid program^ _/ „...; 

'"■ 2. Special projects for* social studies each six weeksrj 

'3. A program in Math and Heading where each child moved 

.as fast as; possible. • > ' 
/ ■; Ti. - Turning On to Better -Living a guidance" program. 
• Our only great problem in --the J4agnet Program .is 'the time- 
■the children. arrive home in the afternoon. 'It's a bit l^te. . 

3. A trip, to a Jdexiian^ood— rest-aur"ari^^ Cultural" activities 
- — such"'as'^so'ngs^ games, stories from Spanish • speaking countries , 

as well as records depicting various customs of these countries! 
Also in cooperation with* the art teacher the students ar^ 
; making pinatas. There seems to be plenty of -enrichment 
activities as there'' should* be in- a program with this .level 
- of students. . • " ^ . • 

'.■ ■■ ' ■ ' : ■ • 8 . A'ri ■ • ' ■ ■ 
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FORT WORTH INDEPENDENT SQHOOL DISTRICT 

RESEARCH AND EVALUATION DEPARTMENT • 
3210 WEST-LANCASTER 
FORT WORTH, TEXAS 76107 ■ 



April 30, 1976 



G. W. FISHER 
Coordinator of Sysiem-Wide Testing 



!'Iagnet Plan Teacher's Questionnaire 



sar Tsacnei 



, Again, I -^^ould like to touch base with you relative to the 
elenentary school 2'!agnet Plan. Please return this questionnaire .to 
in the stamped envelope' providedv with whateve:r coimiients you care 
to nal-te. 




C'nSrles Evans 



■' ZCTUPtir TO. RESEARCH DSPAIlT^^EI^T .STAI-IPED -E^IVSLOPE. 



1) ' ;rnat unusual/'enrichment ■"'activi'ties have you carried out this 
■ year with Magnet'* students? 



Consents? 



2)\ ...Miscellaneous Co-nmentfe (Cheers and/or Jeers) 



Writing nlays, noems, and" stories. We hooked a rag of -'he 
'U.S..-.. ; niade puppets and had a show. -Presemse^ a_bicentennial- 
TDiay to the school. ■ It has been a pleasure " to "work v/ith these" . 
children, and I "feel they hav.e benefited in oral' e::pression' as " 
vrell as written e:cpression. Their ijnagination has been stiroi- 
laxed, and good creative v;ork produced. 

This TDrogram has been very succes.sful in our school^ 3,ad rzosz 
parents. are very pleased with the progress made, it has indeed 
been a privilege and honor to have the opportunity to teach, i^a 
the Magnet Plan. 

Taught a unit on Living Textbooti. toured' Star Telegram and then 
wrote our ov;n newspapers. Wrote scripts, made puppets and put 
on dramatizations for primary children. Carried on correspon- 
dence with Pen Pals ^ in- idany states. Wrote research papers on ^ 
famous early Americans. Made toys and gajnes representative 
of Dioneer .days."- ' Went ■ to the Steuben Glass exhibit. - Had 
speaker from Bell Telephone "on Caree/~ Awareness. • Librar;:,':. Tree 
of Libe'rty - used a variety 9fi approaches for .book- reports. <^ / 
5ioft)iian machines^ in math. . ' ' ' 

Cheers: Opportunity to' develop the 'potentials for upper achievers 
Jeers: ^ My* particular schedule was frustrating - changed classes 
^fter each period. =?. . . ' . ■ 

Jeers": Not enough time allowed for foreig'n languages. 

At foreign " languaLge students ha,ve ;participated 



in the following activities:,- ^ . ^ 

. (See Page 11 for-' list -of activities) ... ' 

Foreign language In this'program^j^^^^iei^i^itTr'as^ is- ^ 

little understoodj-n r e gar ds-^tlT methods" and quality of material 

--tau-ght. Terhaps an In-Ser^/ice for principals and administrators 

next' year to increase .awareness in this area? 

' . - ■■ ■ ) . ' 

Because o>f'the.way v/e have grouped in math iri' the past and I 
had the top groups ^ much the same program was used. We Vs/ent , 
much farther in more depths '^however."'' Their intere^st arid en- 
thusiasm is., an inspi*ration to a teacher and highlighted my day! • 
Comments: - ..Fantastic!- I feel it^'must be continued. .1 teach • 
only' 2. Vanguard, classes so I could see the opportunity it gave 
those children as well', as how. less capable students Jn homeroom 
surfaced as " leaders., when^there ^^^^ 
work at a slow.er.-pace.: • 

sOne jeer! lov/a is so heavily weighted in language arts that 
s^e children" qualifying on composite are weal:: in math (l.e.^ 
one^ad 51^^" in iyiath.')> iloweyer there must be. a. set score to be . 
eligioSe for the program. The weak, students :I could 'v;ork" with 
before oKafter" school, individually and bring them up. 

The. class wox^e and taped a program^ for presentation ovefr the 
intercom on the^.-^^iting and adoption" of the Bill of Rights. 
They have done- research reports, on- e:q)lorers; with notes from, 
'three references / outline, and'^-^ritten report-, it has been a 
pleasure to work with 'ihtere'sted students < 

^ ■ 




(Continuation—of "Teacher Jsfo. 6 Comments) 



; ■ ELEIYIEWTARY SCHOOL 

ftlAGNET- PROGRAfY] - ENRICHMENT ACTIVITIES IN FORE I GN • LANGUAGES 



1) Nouemb.er I3f 1975 - in connection with social studies and 
Spanish/American heritage , 'the 4th grade was taken .on a Field 
trip to Austin, Texas, to uisit the- LBJ Library and the State 
Capitol . . 



2) December 1-3, 1975 - excursion, to the Dallas/Ft ."■ Worth Regional " 
Airport to emphasize career opportunities available to .students 
Uiho .know a second language, and ±q show the grow.ing importance 
oF; interna tional travel . and business . . 

' ,3) January 20 27, 1976 - Spanish classes visited the Jimenez 
Tortilla Factory. / ■ * ' 

4) February 11, 1973 -..French class visited t-he Kimbell- At t'' Wusedm • 
^ ■ to spsciFically view the paintings by French masters housed in 
■ ' - the muse-um.' '■ _ , >1. " 

-5) February''29, 1976 - a busl oad^'o F students gave up- their Sunday 

_ ^ Fternoon.^,to a tte^nd^^aFT-^nusual -cul tural event in the formof r 
• -^z- 1;he Polish Soag--^a''n1d .Dance Troupe .From Warsaw iri perForman'ce at 
.■'"Vt>tb'e State"Tair Music Hall. ■ 

^.6) March 18, 1976-.- all Foreign language s tuden ts' attended the._ 

. Ballet 'Concerto at the'T^'CC to see the- perFormance. oF ethnic 
'\ '^ groups wh,o. make up the -Texan culture. . - - " 

' April 5, 1976 - the Spanish students presented^^a ■ p^ogramMn which* 
r they learned Folk songs and regional dances' From the. diFFerent 
I states oF (Ylexicc 

XgJ^ Ma y ID, 1976 - the French students presentetj a program in wh ich ---.'r.^ 
they per Formed French music-, poetry and culture ^through contests",' 
class choirs.' and a home-made slide sPiow. ' ' . 

p. 9) Aciditional Classroom. Ac tlvi tie^. 
.... A • students "saw "slides oF the ancient cultures oF,. Mexico ; the boys 

constru,cted clay, pyramids arid the girls made. Indian ...peasant 

.~-b.louses--FriDm--pl-l^^^^^ projects were judged and presented .- 

^ For display in the hall showcase ■ - . 

J- students used the" Sell Telephone Teletrainer and learned to carry 

on phone conversations in the target language < . \':. - 

^'C. students_o"F Spanish studied the liFe. oF aad wrote original essays. 

on bulP'Fighting- and the liFe of Spain's matador" Manolete' 
. 0.. At 'Christmas', Spanish students took part i-n pinata parties; French*- 
\ s tudents • baked traditional Chri:strT]as cakes and related the 
Nativity -as celebrated by the! French- ' . , 



Being used to having the top -reading group, i don't >mow"that . 
I did anything trTiiy outstanding "chat I wasn/i slready doing. . 
Hovev^er, we did have special indii-idual creative 7/riting folders, 
a library club -to encourage more' reading, and .Science v/as. largely 
■ investigations carefully wz'itten up in folders.- Because we. had 
such short notice before the opening of school and because I had 
a student teacher the 'first day of school and another- the second ^ 
semester, I was unable .to carry out some of my^-ideas. Also 
scheduling created some problems. 

Vanguard offers a. chance for better students to achieve to a 
higher degree than is possible in a heterogeneous class. I 
am enthusiastic about' Vanguard and nope' to be more_creative 
ne:ct year. Hpwever, if Vanguard class^es are confined to Language 
\^jrts and iMath, it is not a great deal different than having top 
reading__and math"^ groups in our school,*" where- we have 8 to ^10-' 
raups" .at different levels of progress. -\ . , 

■Social Studies and' Science/Health offer opportunities to be 
innovative if they are, included, in Vangu,ard. . Homeroom Vanguard ' 
classes, would simplify -scheduling. They could still be in heter- 
ogeneous groups for IViusic," .Art, and P.E. 



10..- Not any uJbsual enrichment activities that I would hot have done 
with>a re^lar class. Ou.t schediile was'^not the best in the world. 
Thirty "minutes for Science and Health h t-imes' each week. Ourc 
principal did the best he could for the' amount of ^ time he* had 
• ^ at" the* end of the Summer to get ready for the _^program. 

All schools should have the same guide , lines. The school board 
did not give the,. administration time to wor-ij: out the problems. ? 
As usual, the teachers are stuck , again. Next year only l^th 
' and" Reading will be Vanguard at our -school. We .will not be' 
any better off than we were 'when we had the Reading 'and Math 
groups 'leveled.' If some schools teach 'Social Studies', Health, 
Scieitce in Vanguard- -why can't all do it? -y 

11. 1^ field trips; 6 resource sp.^aicers; creative- writing: individual- 
ized reading and spelling:. Science and Math labs. Correlated 

, . '"English and. Science' "in many activities. Cheers! , for recognizing 
and providing for the needs of accelerated students. This has 
' been, a^ fantastic year for all of us. 

12. . As students of Social Science, the Magnet boys and girls have ■ 

done outstanding work on making .charts,. ..maps.,. flags....-of --the--^ ■ 

- world, " repoirts',' etc. I h'ave 2 Spanish classes. I think all 

children ■ should have some opportunity as' '"bilingual" children. 
Cheers:' I aLm happy to see that the brighter children are being 
given some consideration.. . They are not held back^ by slower, 
■ children.- More leaders.hip shown in lower classes by less 
• capable .children. Jeers: .The slower children miss -something 
by not hearing recitations of smarter children. ^ -; 

1^. The Magndt Class was; able to' have many varied enrichment acti- 
vities that are not'; always feasible in a regular classroom. 
Almost always there was a high degree of interest, xn areas 
.of investigation •and dis.covery, reporting, expressions of ideas 
; ' and feelings, the students bee am.e. more deeply involved sharing 
•• methods/of problem solving, enriching the sicperiences of one • 
another. ' - 

< 12 ■ ■<.) cj ' : . , , 



V. 



Ik. T believe the MJ.gnet School is one of the best^prggr-aiair'tTie 

' F.W.I.S.D. has ever had. ^ l^laave--^en^p^d--m^r7ea>r at . 

I have tried to be a creativfi.^-^^ as I have in every 

school I have taiigb±^.---"lS'^Eh^ Magnet students, you can see ^results, 
of teachin^-anaTTearning. ■■; Students are congenial^ discipline 
.../.problems are minimised, -and creative production abounds, 
would be impossible to list all the enrichment activities 'of 
this year. ' •. * 

. ■ ■ 1. Reading - I based part of my reading program on a carefully 

developed program in Crail Expression (Choral speaJxing and . 
dramatization) and Childrens Literature (Heading Clubs) 
2. English - Creative Writing; Haiku,- Cinqu$iins, Tanka, -limericks, , 
^ ■ many kinds' of. creative writing, etc. 

5.' Science - One of our .favorite activities was one where each 
child did a clear-cast of an.. insect or some other treasure • 
[ ' (rocks, shells, 'etc. ') ■. — ^ 

• It.. Values - The. fisbiowl where a limited number can talk inside 

the circle- -no 'one else can talk'--one inside the fishbowj. can, 
.be replaced by one outside. ' iVty class likes this-- someone will . 
say, ''We need a fishbowl about this." 
. ■ 5. Shooting, a Story - Several students bro^Iigbt cameras and ma'Se 
pictures of school,aci;ivities--the cla^s wrote about, these 
activities for hall display. ■■ ' ' ^ " 

• 6.' ;The Ba;^ of. the.iZerch^- A Zerch .can be 'anything/ One Friday , 

■.each child! brought- to class' a Zerch. ,We ^pent "^the whole day ^ 
doing things with our serches. Each child told about his 
' :, ■ .. Zerch.. We were able to . fit them into a Science, English, 

Mathematics;, even recess. We are planning .another one soon. 
. • We did this activity the first month ^bf. school .and t^he kids 
. .\ are still talking >bout it. . . ^ *' 

7. A favorite Spelling Game - first year to U|e this game. 
We call it Round,- Hob in . One child says a word he remembers 
.from the spelling list and spells it. * The next> one repeats 
'that., word" and adds one of his own, a. third child repeats both, 
and adds orie of his own, etc. "Sais goes on until one child 
misses, and then the game l^egins again.. 

■ . ■ , . ' ■ S ' ' 

15. ■ More field trips-places where regular 4th grad^ classes would not 

be taken^ Class went to eat .lunch in a Mexican restaurant, figured 
amouht of. checks, tips, etc. Studied metric system -in -greater ^_ 
• detail thW in;rregular classes.^ Worked in 

- - corr5)Xetirig' the'^^t^^ Learliing to imit or-crochet- 

'I ' students, have a "choice. For the first year in,3iany> ray classes'^ . 

• have been able to^progress much faster and in greater detail in 

•every subject area*] Also there is greater intere'^st on part of 
students. I>Iagnet school is one of the best progrgjns we have had 
i^ Fort VJort.h* in many years. The high-achiever^as been neglected, 
too long. Scheduling 'of classes has been difficult this year,' aM 
we hope for a s6hedule that .will work better next year., 

lo-. No unusual activities-have covered more material in the ^books'. . 
Jeers-once a child gets into the program, it is too involved or . • 
nearly impossible to remove him.. We were better ability grouped' 
before Vanguard.- •,..'* * * 
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I^ni i\oz sure I've dolie^'"3:nv^mg' unusual , vie have had p^ys, 

an abundajice of "field tripSj^^cLlr^ri^c^^ and litera-^^ . 

ture. It has been '^suoer working zuizh sUperj.or students. It has* 

^ee^l :aost frustrating working with those few->ha^were disinterested. 

. i^3rt* capaii^e of accelerated programs , or who defied the program of 
the minimum ei-rpected of an average fourth grader. Clearl:/;, there 
needs to be,, a corinittee to suggest or approve those .'.•:ho score high 
enough on ITBS'-as being the kind of ST::udent for Vanguard. 'The 
children who are in the program should be willing: v/orkers. One 

■cannot have an enrichment program for a class when a few won't 
even do a simple assignment in math or spelling, rjccept for 

.4^hose few v^ho clearly* did not belong in t,]ais^ program, this group . 
has been great. , • . » 

Taught the Spanish and French program to ^th and' 5th. graders' in 

-'Mnguard classes at-^ ^'Snd . Included enrichmeriT: • 

areas of cultural customs, in Mexico, Canada, Spain, and France, • • 
especially during Christmas season.' Also some art, folksongs, 
and dances. Used Mexican newspaper ads and money to" teach money 
e:<:change from peso's to dollars 'and vice versa. Set up classroom 
skit situations using 'diaJ-og from • te:-rtblook for dramatization, 
jim most enthusiastic about the program but have .a di'fficult — ^" 
schedule in that I alternate, days at^^the 2 sch£ol_s_:.5iid "also 
alternate Fridays. , This means there-^is-^'-'^'^^ay lapse with some 
classes every ^ /eek. -and-^uh'e?/" do lose, ground! It also prevents 
my- undert aieing more ambitious proj^ects which I would like to do ■ 
if I' had children every, -day! Research has s'hovm they ne^ed a 
foreign lan^§.ge. for short periods ever^/ day in order to' achieve 
maximum results. I believe it! There were-, or P should sav are ,' 
a ver?/ ' few children (l have about 270) j.-^ho do .not. participate and 
whg consequently have benefited little from the program. The 
majority,' hov;ever, seem most . enthusiastic and happy with the ''new" 
subject added to their school program. There is, a definite 
difference in many of the children' scoring ■.from^**85''S to 99% 
on ITBS and those scoring from 77% to 3?^ as to their' interest 
and motivation^ , in a foreign language, est^ecially ' among the 
Anglo - Am. e r i c an s . " The higher scoring group as a whole is more 
enthusiastic, cooperative, and hard-working, v;hich I image is 
to be e:cpectedl** It is' not as obvious * among the Black, Mexican 
AfSerican, etc. all of whom seem more or less interested. Thoce 
Mexican Americans who__are-in. the* Spanish classes are riOL Spanish , 
speaking_usualiy7 Tlf the program '"could be* continued' in the. sixth 
-gi^aniS^'on a required rather than elective basis^ I firmly believe 
we would revitalize the secondary foreign -larigiiage -situation in 
ajiother year or two! ! ..Thank you for letting me- express m,y opinions.^ 

Radio play version of Tom Savryer Saturday/ rocket, club "and rocket 
exhibition,^ at school. Some non-qualifie'd students, ■, Good' teaching 
situation with high .pUpil interest.. 

' ' \ . . .; \, • ■ 

\'Je have done plays-made a- science solar 'system with black lights,' 
etc., wrote script for and put' on a puppet show using good and ba.c?^^ 
English- wrote ^ ballads for display for-bicentennial-visited. Southwest 
High Dram.a Department, and v/atched rehearsals, and many * others ■ 
things in .Reading and 'Spelling. This Ts a great program- -lot.s of 
v/ork, but- fun. Jeers: Children in program. -who are j^pt qualified 
to do this . kind 'Of work, "'rleed to "up'^ g^^^ade guidelines. Cheers; 
The greatest thing that ever happened to Fort Worth School System. - 



• ■ ■ ' ■ ■(■.■, 

Non-Magnet Teachers' Opinions^ - ' . . . , 

'Questionnaires' fA^ere "sent to , non-magnet classroom^teachera^ in both 
Magnet and Vanguard -schools asking for their comments . about the T^agnet/ 
"Vanguard Plan. Responses were received f.rom tw'<inty;l teachers (Exhibit B) . .. 

Of the 20 teacuers responding^ eleven (ll) expressed a positive 
v^''=^w of the Magnet Flan, and seven (?) expressed a negative view. Two 
'./ere rather neutral. • 

Teachers expressing the positive, view cdnsistently opined that the 
Plah allows for the development of. the capacities 'of 4:he ".rapid •l.earner. 

Teachers- who expressed a negative view ^ focused -on two themes: Ij.the- 

. ■ ■ • ... \ ■■ ■ ■ 

' ■ . ' ■ . s * 

criteria. utilized for .placement in the Plan; ai^d 2) a perceived inequality-^ 

f ■' ■ ■ ' ' 

« • . ' ; ■ • ■ - • ^ ' • • . 

of teacning -assignments. 

Cl?.sSroom teachers .consistently expressed the opinion that' students , 
v^re inappropfiat.ely placed in the Magnet program: r students with specific 
weaknesses (i.e.. Math) aad student^"^ whose motivational .'level was- inadequat 
to m^et the .cfhaLLenge of Magnet classes. Several teachers^lsb indicated 
.that student' 'exiting' from the program was .evidently not planned. 

Teacher dissatisfaction with, assignment seems "to center around two 

' '- * ' . . 

areas ^ ■ , ■ _ ■ . ' 

1) ' the :5tigma applied to both teachers an*d students/ 

_ in "not being selected to be . a part of -the progrsun; ^ 

2) t'^^cher frustration in dealing altogether with-' , 

■ . ■ ' .■ 'if - 

o-rouT3s of students Characterized by lower achieve-., 

ment and more behavior' problems. 

T:vo suggestions.prevaiied>'in--the. responses: ^ l)' improve the .student- 
' ^ t» . " ^ 

. seiect'iori procedure) and 2) rotate or share the taacher-assigcjnent to- 
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IIon-Magnet Classroom Teachers 

Grades k arid 5 in Magnet/ Vaaguard Schools* 



Tear Teacher, 



As part of this department's efforts to gather data relative to 
zze elementary Magnet Plan, we are soliciting opinions from teachers 
:f' the fourth and fifth grade students in the six Magnet /Vanguard schools. 

Please make cpDMents and/or recormuendations aa you desire and 
return to the Research aaad ©raluation ^Department xn. the stamped envelope 
:rovided» . - 
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.lagnet teacher c^^^^s are >eporte(i intact- ce low: 

Cheers to the Vanguaj:^^ Prog-^*. • I feel "it 

meets/ the nee^i^ of th^ chi^^®^ ^^d is i^-^Pi^a.tional to all. 

\ . " 

1 thi^ the I^I^S^-^'^.-Ibj^ ±a.^'^ Schools is. a ^vonderfu^ thing- 
if the pu-oiis •^^^-^'^■.•^etualiy ^^^^^ify be placed the classes. 
..I kno^*^ of^fev^ childr^j^ j t^^ii^'^- ^ha.t shoul^'t be in this class 
but they 3_C.e y^i^^S ^a^ried Otig other thing I find about 
these cla.ss.es, ■^'^'^ J^^-Pils seclude » themselves from 
those that are^'^ ^, the m^^^^^ classes. 

Works weix in ^^hooi. ^^^^^cuit for teachers >^^^o '^^ve 
■the very ^^^^ groups au'day. . ^ ^ 

The achieves vi^-s been chall^^^edl ^Qpie of the Vanguard s,tu- ^ 
dents ^ad to s'^'^^ -^t. iasi>r A seir- contained .room could allov; 
a more I'lexi^le ^^^^^Uie. "^^^ ^ch creativity 

in some areas . 

^ could overshado'-*^ basi^ sV:i^^ ''^^ich a fi^"^^ Bi^ader still needs. 

, This plan cert^^^ ^houl^^^ ^^oVided better "students . 

A student shoui^'^^^a IgiiS^ Q^i. ^ or she does nof . 

perform as he should .^^ ^^is progv^g^ ^le should be dropped from 
.the p3rog3.g^^ A bette^. ^^oS^^ Schedule should be worked out - 
'for those ^ Vangu^^^* They should be more settled and 

identii> ^^^^ one or t^o teachers rather than going in aU 
"different ^^i^ectJions. day- 

The M^Het pi^n "^^^e grea'test improvement which our school 

' systeni-has made in m^.^. .yggjrs.' The magnet teachers at-,. 

-are the -ve^y. oest, most cot^^^^^^^, highly dedicated and pro- ■ 

fessdonaa capable "^^chers "^^^^^^ T have ever -know. (Suggestion) 

A stronger, ^^^e Spiri"*^ coul'd gained .by leaving students. 

in. the saitie hoi^i- group ^oi^ Art, and (with 

2 groups period,. ^^v^^ be Magnet and the other regular) 
and especially '^.^lays ^^-^ '^^ties'^ We have had very few 

'probleJ3is excep"^ askihg j^s-fc ^ ^"^^^ children to move to another 
group -03? these, ^^^^nties seems ^cla. The children have 
been real trooj?^^^ ^^out tii^^^ ^ctivities^ but it '.has talien 

' real cooperation- ^his is 3aot necessary asks, too much of 
a few chii^^g^. "^-^^ing prograiHg m^lc, has been difficult 
when- some dhil^®^ ^-^m 3 dif^^^i^ent home' 'rooms are in 1 class. 
Teaching 'has been a chaj:ienS«' an exciting eicperience for me 
this yeav^!.. Let'.s^^Q^tinue.'t^i^ Si^eat program. * . ^ 

^jti.students seem to try harder to achieve on the . 
jova Basic Slci^^ ^^sts. 

'/arig^^d chUdr^^ be challenged fco advance at 
a rapid p^^^^ i:jecause they are .not held back by ■ 

j^on- achievers* ' „ . ' ' 

Ixi ''3?eiiiaiJ^^^^" S^ouDS average achievers become 
Xes^ders ^nd gain a better self- ijnage. • 

gor^e■Vang^Q^^(J. children have an egotistic attitude 
toward non^vaj:!'^^^^ students^ 

some teachers object to having the •non-'^'anguard, 
grout^s^becaus<5 i*- is frustrating T^^gji most of the 
^ia.ss is "slow *o .l®f-3?n «nd bas no initiative. 

17 .. ^ ' ^ 
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8. I think the Vanguard schools are a step in the right direction. 
Ke< have been taking care of our xmder achievers for some time' 
and in time we see about the "higher achievers. The program 
needs to be more developed and I like the idea of a science 
room. I- think it- is gpod with the foreign .languages provided. 
I would like to see speed-readin^g provided in our ^schools. 
I kncjw it ife hard for the teacher of the other classes, -but '•• 
this might be helped .by letting each teacher instruct one class ■ 
in the Magnet or Vanguard schools.* They don*t the .underachievers 
"air day long. 

9* The concept ofi^the Magnet school is a marvelous idea. It is-" • 
about time the advanced student received proper attention, I 
feel, however, that the standards are too low for admission 
into the program. I would recommend they be advanced 'to at 
least the 85th percentile. If the Iowa Skills Test is to con-' 
. tinue to- be the one and only factor for qualification, I would • 

■ recommend that the' percentile ifor admission be as stated above. 
If the percentile is to remain at 77^^ it would be better to ^ . 
include teacher and Principal evaluation with the Iowa Test- 
results -to determine if a student is eligible.* It has been , 
, found that a few student s who were admitted with a score of • 
around 71% have not fared as well in the program as they did 
and would in a regular class with, a sligl:jtly slower pace-. I 
"do hope the Magnet program can be continued and expanded. 

10.- 'Th'e vanguard program-has 'worked well in our school mainly^ because 
every teacher has cooperated. We have all worked together from 
7 to 9 years, so there was little jealousy. The main headache has 
been scheduling the vanguard, classes and, then scheduling films, 
field' trips, and other activities around 'the vanguard blocks 
'of time. That has been the worst problem. Also there should 
"be some provision made to remove a child from the 'vanguard pro- 
gram who does hot perform, is lazy, or a discipline problem. 
The ISS scores .should DTOT be the only criteria- for inviting 
a student to join the progirsim. Also, those children not in 
the prog^^am MUST be made to feel special. '"Children ^ feel 
■ uniniportant or "diamb'" v;hen they're not in the program;*' I • . 
tried to solve that pi'oblem by taking them on extra field 
trips and scheduling interesting, speakers and -programs for 

■ the .non-v5"^.:guard children. If they are not made to feel special ; 

too, they feel np motivation to learn, become surly and. -lazy,, and' 
could care less. That*s only human nature. 

11*. There seem to be a Positive response to the program in.my bldg. 
- in general.' -It doesn't seem. to have any adverse or negative 
attitudes effect on -the children' that are not in the program. 
According to some feed back from the teachers in the program, 
parents don't seem to understand' that the children in program 
are not supposed to .make siraight- A'-s. etc. Also that there' 
are children that should not be in the^ program but they- (teachers) 
don't know what to do about it. i^^Iaybe it should be' a trial for 
some for a period of time before the parent is" told definite ' 
that his/her child is enrolled. " . ■ 



.1 only question the validity of the test, that ..is given v;hich 
''determines the qualificauion! of the. students who qualify for 
this program. 

Consider other measures besides coirrpasite score. Curriculum 
needs imoroving-especially Social Studies. IJev Science book 
has been found to be very difficult. If more than one class, 
do some, groupings in Math. Some provisions for 'above average-- ^ 
students entering after Iowa Tests are given. 

Comments : 

I feel if we are forced to integrate, ^Fo-rt Worth has probably. 

done it well as .could be done. / I keep thinking,., as a 
• teacher, of all the .money that goes into buses and travel 

expenses rather than into instruction, to say ndthing of the;^ 

large amounts of gas used wheij we have been asked to save on 
"energy. J-'bst parent-s still say they 'want their children in . 
•their own area. 

Since- we already had ability grouping, .and it was flexible 
enough to allov; adequate change, our inflexible, one test, 
qualification makes Vanguard a 'one , way move.. The program leaves 
duU, leaderlessj grouping for most of -'the .teaching day. Tlie 
wo^k 'load , had to be increased...for nqxi-magnet teachers because 
of, more groups and lower ability groups all day. \ " 

The Vanguard program tends to look good. on paper, but its • ; . ^ 
implementation causes the rest of the school to revolve around* 
its program, thus causing hardship on thosjs teachers and s'tu- 
"dents .not directly involved with Vaiguard.- . IVhen^ Vanguard stu---. 
dents go on field trips they are pulled out of other classes, 
'Sbme of which they cannot afford <to miss,, and the remaining. • 
7|anguard students are divded and s.ent to qther rooms. * In"" 
o'jther' words the" entire 4th and 5th grades 'are in a state of ' ^ 
disruption-. ■ In my opinion the' Vanguard program^ as it is now, 
ijs rxo different fjrom the top ability groups that , have been 
functioning in schools in the past, other than the- addition of 
foreign lang^iage* And in order to take E foreign lang^aage the 
s^iudent must take valuable time out of English, classes. 

i * " ' ' ' * 

The selection of students for. the Vanguard program is not valid. 

Teachers should have more in-put into the selection and continuing 

participation of Vanguard, student:^. If .a student scores above 

the Ty'percentile.in May, but- the follo^-ring .September, having' 

,be,en accepted in the Vanguard program,- shows that he cannot keep 

up! v;ith the Vanguard requirements- there should be a way to remove 

him. from the. Vanguard program without a hassle from;^|the. parents, 

urincit)al, or from the, administration. - .. i " • 

Another fallacy with the Vangua.rd program is the belief that a ■ 
student who is outstanding in Math, is also butstanding in Language 
Arts (Reading, • Spelling, English) or Science. Tr^^ly outstanding • 



Negative Coimnehts (continued) 



3. (continued) ■ • ; • 

students in e^ery subject are few and far between.' There 
shoiild be Vanguard Math classes for those students outstanding 
in l^th^ Vanguar'd Language Arts classes for those student's out- 
standing in Language Arts, and so on. They should be in regular-, 
classes for subjects in which they are =not outstanding and parents 
should be- made aware of their •placement.^ 

As. 3i\ elementary physical education teacher, the division of ' .* 
students for magnet and non^magnet classes has not affected 
"'me directly as both categories' are re.-combined into their 
original 'homeroom groupings for Physical Education classes. 
The Magnet Plan seems to "be- great for" the students and teachers 
involved in it, however, I sense a definite frustration among 
the teachers of the-, non-magnet classes. Every experience teacher 

■ knows that thejre are going to be "some" problems and that there ' • 

• Will:be "good'^days" and "bad days"— that * is' just part of teaching. • 
But at, least at the ehd of the year, you like,, to able to look back 
and see ^some progress and accofiiplishments, spme successes that 
maice the failures not seem not ''quite so. bad. One year at a time 
is ^certainly long enough, perhaps even tog. long for the average" 
i:eacher to ,have a classroom ifi: which there is an extremely high . 
percentage of "slower" learners, "lower" achievers, and discipline 
problems. ' Perhaps there are. a few special teachers that' are chal-., 
lenged by "this situation, ■ but I'm' afraid' for most teachers, it is 
just ver y fr ustrating. ' - ■ 

I'm not . intending to ignore the effect of this on the non-magnet 
student. Any benefits 1:hey might- receive fi'om being in this cate- 
gory, such as less pressure, work-ing at- their own rate and level, 
being offered material appropriate for their ability, will be ; 

■.' affected by- the teacher's feelings— positive or negative — about ' ' 
the job he pr she ds doing. "The teacher is the key to all learning. 

' .'With our number ' of * students and teachers-, some of the. same teachers. 

■ will hs^e nonrinagnet' class.es again next year even if a rotation 
is used. Not. good for teacher morale. /• 

5. \ a. ' Students seem excited, about the honor of bqing in. the M/V 

Program initially, but enthusiasm dwindled after a,. few" weeks, 
^b. I4any children seem under pressure to the extent that 'they 
develop pliysicaZL illnesses when it is' time , for certain M/V classes.. 
. . c. Some children are malcing poorer grades in sub^jects than -they 
did before .ente3;ir..g ^V^V. classes, ■ , * ' . ? 

" d-. M/V,is. a program 'seemingly designed to perpetuate segregation \ 
'in education under the' umbrella of desegregation. ' ^ , ' 

6. a. Non-magnet (vanguard) classes are too.lairge. Teaching forty 

vanguard. or magnet students is much more eaiLjily accomplished 
than teaching twenty students working a year or more below 
grade ievel. * ■ - ■ .* ■ 

bT. The 'non-magnet (vanguar.d) classes are over-loaded with serious 
, • ■■ discipline and learning problems. • These children get -worse in 

* ■ this situation because they have no models with good work' habits 
■ to emulate. 'They just seem to "bounce against"' each- other, 
- . becoming harder and hsorder to control. 



Hon- magnet (vanguard) teachers spend all day with students • ^ 
" V7ho are harder to manage and plan for and their (the teacher's) 
classes are not enough 'smaller zo compensaije for' these dis- 
advantages i Special education .teachers" seldom work with mo2,^e 

■ than seven or. eight children at a time '^th an aide to help! 
ITori-magnet (vanguard) teachers sometimes have several special 
education students^ along with twenty 'to twenty- five bthe^ 
•students in lower level math and language arts classes with 
no help ! 

'Parents are tmder' the impression that the "best'V teachers 
are in the magnet or vanguard program. It does ■ seem - that 
magnet (vanguard) teachers ar^ very'' experienced with repu- 

'tations for being strong in the' , academics and strong dis- - 
ciplinarians. ■ i'hisic -and' art specialists are being assigned 
non-magnet (vanguard) classes ^ahd though thfese teachers are 
by no. means inferior^ in academic subjects parents: sometimes 
think they are. It does' not .mak^^ sense that tiie most capa^ole 
teachers should be given ^the- .least demanding teaching assign- 
ments. Any teacher hired into the Fort . Worth schools should 
be 'able to do. an excellent job with bright, well-behaved, self^ 
motivated students. Ideally, brand new teachers should get, 
their sea legs? with magnet . (vanguard) classes.' After all,. 
those' special education teachers working with our most aca-V, 
demica'lly troubled student's have^ to be" specialists with' extra. 

. training. " ■ ■ 

"Non-magnet . (vanguard)- classes tend .to have more levels making 
them more unwieldy- to teach since the teacher may have as- 
many as; three levels and none of them (the students) have , 
the self- discipline- to work independently. The vangu^d ^ 
and magnet classes .are nearly alv/ays one 'level and these 
children could work without constant supervision.'- 

' Enriched and accelerated classes- for' students who need them 
is a necessity but not at the expense -of other students-- 
especially those ggod, hard- working, and creative students 
who didn't Score 77*^ and end up.. in^ necessarily highly struc- ■ 
tured classes because of 'the high percentage of troubled, 
chaotic students in the non-magnet (vanguard) classes. 

■ The satisfactions of working with high performing,' self- 
disciplined students, should be shared "by 'all the teachers. • 
Before the Vanguard/ Magnet ' programs, were initiated it v;as 
rare that any teacher spent the entire day with students-; 

^ working' far., below grade level. VJe shared the high and. low ' 
level classes. /' 
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' 7 . Identification of Problems : ' , ' 

a) One test score iscnot adequate or valid enough to 
determine participants. • 

b) 'Overall test scores do not provide for accurate 
grouping, in individual subjects. ■ * 

^* c) Vanguard has been overstaffed while Noh- Vanguard 
has been .understaffed. Over half of our 4th and. 
5th grade teachers plus the resource teacher, her 
y ' . ' aide, and one other aide are ■''working predominantly 

with , Vanguard which includes less than one- half - * 
/ of the children. " . 

- d) There, has not been sufficient leadership .remaining . 
in non-Vanguard /social studies classes to provide 
for "planning and carrying out projects. Also, the 
children are ^missing the opportunity to learn to .. : 
live 'and work together in our society., 
e) Tlie special privileges provided for Vanguard students , 

has shown discriminatipn'*, ' ' 

f.) Social stigma.has become associated with the program, 
gf" There have been exces^vely large numbers of Plan A . - 
children, behavior problems and children who need much 
individual help in t,he Non-Vanguard classes. 

h) Special problems^ involved in scheduling has resulted^ 
in some children spending as much as 55 minutes" a day 
changing classes. >* ' 

i) Readijig and math groupings have been extremely ineffective 
due to., the duplication of levels necessary to Isolate 
Vanguard students, thu6 leaS/ing too few teachers avail- 
able for all other levels. ... 

. "j) Discipline problems have arisien in the constant changing ^ 
and shuffling of teachers and classes. / " * " 

k)' There has been significant inequality in teaching assign- 
ments. . ■ o ■ ■ . \ ' ' " 

1) There 'really* has been little evidence of special instruc- 
tion far Vanguard other than, the fgfeign language. About 
all it has amounted t?) is an ideal environment ; in which"' 

.to work. ' . ' ^ " ■ 

m) Some Vanguard teachers have reacted as though 'their" ^ ■ ^ 
.responsibility ends with Vanguard even though they do. 
''^have a hpmeroom and inaybe one of two other classes. 
n) Conditions have been rather, chaotic for good, conscientious 
Non- Vanguard students who ar^ prime candidates for private 
schools.^ . ' 

o) In its ^present' form Vanguard has tended to split the faculty 
.into Vanguard and Non-Vanguard rather than everyone working 
together in the best interest of all .students . ^ ^ 

' p) It appears the resource teacher has had too much authority, 
to implement- plans for^ Vanguard without due consideration 
c)f the overall school program and ot-her children. 

. .Recommendations : • . • " /* ^; ' . * ' * '. 
'a) Devisfe other criteria for- selection-pbssibly a screening 
committee. - - ' •_ :._ 
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R6c ommenda t io ns : (continued) 

.b) Limit the participants.^to the top 30 students to' avoid 
having to involve too. many teachers in the program. If . 
. necessary- include the- appropriate percent of the top 
minority . students . i ' 

Select participants for each individual subject rather 
than over-all.' ' - ■ " 

Provide for sociar'studies in homeroom groups to encourage 
all.stud^^ts to live and work together, and , to allow for 
student leadership in carrying out special aqtivitigs. 
'Eliminate all special privileges other than, those directly 
related to special areas of study. 

If it is necessary for a- teacher to work with 'mo than 
one low. group at a ' time, ah aide should be provided. 
Assign reading and math groups strictly by ability and 
.appropriate levels. Allow for regrouping of children 
who have been inappropriately^ placed this year due to 
shortage of teachers to handle Non-Vanguard students. 
Arrange for Non-Vanguard students to \^prk in homeroom 
with homeroom teacher, to t-he- greatest extent .possible . 
Let'all teachers shar^' equa-ly in Vanguard and low ability 
classes. 

Set forth -more specific guidelines as to what is expected / 
of Vanguard teachers and classe^s. . - 

Make/,the resource ^.teacher and resource room * avai'labl.e to 
everyone on an equal basis. 

Make provisions for some special help for good conscientious 
students who are having' difficulty . This could 'be done 
through the resource teacher and special reading teacher . 
Make provisions for principals to- adapt ''the program, where 
nece-sary, to 'provide for the. best interest' of all students. 
Incliide all jteacliers ,to 'spine degree both in planning and 
carrying out the program. Leadership principles substantiate 
'that people tend to support what they help to create and what 
they. are a part of. ' - - ■ 

Appoint a Non-Vanguard teachers committee to discuss problems 
before formulating plans' for next year.- It has been very 
difficult to put these in writing in a concise form.^ , ' 
Test all phases of the program .by the Golden Rule . Accordijig 
"to the National Leadership institute. this -is . the key element 
to >successful leadership of anything'. • You can not lead a 
successful program and completely close your eyes to what 
it is doing to others. ^ 



m 



MAGNET PARENTS* COMMENTS 

Questionnaires Csee Exhibit C) :vere sent to a SC'^^j^-^f^andom sanro'le of 

• . I ■ ' \ . < ' 

parents whose children are transported to the two element ary. Magnet schools 
Tanglewood and Eastern Hills. These particular parents were selected for 
the parent survey' because - their children >wj^re assigned to^ schools out of 
their neighbortiood and might have unique concerns about the program. 
Fifty-three of, 98 parents sul^eyed .responded. 

Responses of- these parents- were extremely positive. Generally, they 
expressed appreciation 'for the Plan saying that it provided a challenge . 
and* a stimulant for their children. Criticisms varied, although auite a 
few parent's indicated dissatisfaction with aspects of the. "bus ride",. 

• •• ■ ' ■': / ■. •■/ ^ .■ 

A,ll pa^^ent responses are reported intact. Riesponses /rl through #45 

.... _ . t . ■ . ' 

were remanded to the Board of Education in May ofol976. Other comments, 
arrived after that date. • , . 
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Director 
FAELYSIAK • 
Assistant Director 



FORT WORTH INDEPENDENT SCHOOL DISTRICT 

' RESEARCH AND EVALUATION DEPARTMENT • 
. ^ 3210 WEST LANCASTER 

• ^FORTWORTH. TEXAS 76107 



May 7,. 1976 



G. W. FISHER 
Coordinator of System-Wide Testing 



Dear Parent, L" " 

As of this departsfent ' s efforts to gather evaluative data 

relative" to the elementary school Magnet Plan, we are soliciting 
coinnxents from a random sample of parents,- Please respond as you 
desire on the form below and return to- the Fort. Worth Independent 
School. District 's Research and £>;'aluation Department in the enclosed 
stamDed enveloDe, • ' • 




>IAG]}1ET PAJRaiT COMffiNTS (CHEEES AHD/OR JEESS) 



MAGNET SCHOOL PROGRAf-1 



PARENT COMMENTS 



I. am very pleased with my ^child for this program this year. 
I hoDe it continues . 

' ■ ■■ . c» • ■ / * . " 

I am very pleased with the entire program of the magnet schools. 
I have no^ criticisms about the material or program, • The only * 
strong feeling is that my child' is finally being taught the 
subject matter and depth which I feel should be taught every. ' 
child in every school, I believe for "^^e first tim^ one of 
my children is being taught ^^ift^' way weVere' taught 20 years ago, 
and I like it. The^onlyJ.di.ff erence being better' teaching aids 
and better trained- teachers. The teachers axe outstanding, in 
theiT rapport, and methods and handling of the magnet children. 
I ^^rlsh all children in Fort Worth could be taurht and offered 
■as normal, curriculum what only the magnet -program taught.- Then 
we'll have quality education. 

The Magnet program can be a great advantage to the students, if 
proper teaichers. are placed in.key teaching positions. Xto son was 
in the progtam for several months and aft^r much soul searchiiig .jnd 
conferences with his,, teacher aiid"" principal we transferred' hin back^ 
to his neighborhood school'and after returning we discovered he . • 
was very- much behind in„.his work. And it will take a while longer- 
before 'he"will be caught -tip with Ms peers." The results of -his 
beings in the program were — he rode the bus. for almost three hours 
"a day--he was in the f^Iagnet program from August 1575 to March 1976--. 
he en^'oyed .his Rrencii' and Math — his Reading teacher -was lacking in 
teaching Reading skil3,^ — he was transferred back to his neighborhood 
school — he was very far behind in alT areas , of his school work— . 
he wishes to continue French in middle ^school. We will -not enroll 
him ^in .the Magnet program , until. we see a definite scholastic- chang.e 
that is worth a 3 hoxir bus ride each 'day. * 

♦ ' • „ ■ ' - - - 

-The L'lagaet"* Plan i^ very good, with- one exception; it does not offer 
a specialized teacher, or>a more advanced arc- program. This is 
necessary to meet jthe needs of "the Magnet student with real art 
potential. Perhaps, the art class was not' intended to be' part of. 
the Magnet Plan, but I know my child has not developed in this area, 
as potential indicated she should. Hopefully the art program will 
be' improved, so the student can^ use more self-expression and be 
more creative as an -individual.^ - 

Jeers: l) Too much math homework, as many as 6 pages. .per day 
2) P.E, for first hoiir of school—bad, bad 
.3..) J4ath period, cut off for msicals, trips, :etc., misc. items 
Cheers: Science programs; all programs are., excellent. . Thanks to 
. . -7 school for initiating' this program. • ' 

•I" like the M^agnet . Plan, and I^m.very glad my child was able to 
participate. However, I would' like to see some time the student v 
spends at school more relaxed and go. ungraded (for example, -p. e. ) . 
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7, ''I do think the school is good for advanced students to prpgress as 
fast as they have the ability* But I "do think there is too much 
competition betv^een the children in the classroom. And I d.on't 
thinl; it is good for a 'child to be bused from their neighborhood 
schodl to a strange school.. ' . 

■8. ' Thanks for letting our daiighter have a paHs-in this fantastic 

program. It has challenged her more than anything public school 
has ^ver offered her, and we are pleased with the way she has 
matured to meet the challenge. Her weak points ha/ve been handled 
well by the teachers j and we kno\^ she has learned how to deal with 

r ' those problem areas in a much better way. I hope you can expand 
the' program next year! ^ ' . , ■ . 

^9. This has been the best yeegc. of school my daughter has had since 

starting- (her opinion and mine). . I have no complaints or recom- ^ 
mendat ions (unless it woTild be to know more about what she is doing), 
i^^y daughter aQmost - worfehips one of her teachers. . From wtjat she 
has told me, it seems this teacher, really knows how to relate to 
inspire children: To my surprise and pleastire I have discovered 
■ , that my daughter is -color-blind (race-wise); she is white and her 
'teacher is black. The magnet school program, in my opinion,- is 
of f erin^:ar-good" education' to bright children and also accomplishing 
\. positive integration goals. Hopefully, with -programs like this, 
prejudice between the races can decrease, which can only have a ■ " 
good effect on the children, *our city and our country. 

10. I believe my daughter has learned more— in her ■ one^year. in the ^ • 
magnet program than in the pa^t two years at othier schools Vc^^t 
shoe does not wish to continue because the long bus r£de inter- 
feres with her other activities, in our neighborhood such as dance 

■ classes and Campfire meetings. I*.think the bus routes shoiild be 
shortened, . ■ ' ' ■ 

11. son has been in the magnet school sii^ce the beginning of the 
year. He has made good grades (almost straight A's) but he's" 

• always made those. I don't know enough about the program to 
give a -comment, except that he has enjoyed it very much. He 
^especiaUy likes the-*scnool and teachers and seems to have no • 
'problems.' " / . ■ ' i?' . . 

12.. 'The'magnet program has been very beneficial to my son. Last* year, 
.he woTild complete his work before some of the other students and 
wanted to move on to something else but coTild not because of the 
other s-cudents. This year is different, he is interested in his 
studies more because he is learning more and he enjoys... the challenge 
to compete with others on. the same level and keep his' grades up.. 
The Magnet Plan has been very helpful dndeed. 

13. We were pleased that pur daugh'cer was fortunate to be chosen to 

participate in this program. She was well pleased with her teachers 
'and the schbdl. She progressed much better than she^ would have in ' 
a regular school program. . Thank you for the opportunity of her 
advancemefat at a faster pace than normal. • , 
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Magnet Parent Ccinnents f ' ^ , " 

,0 . ■ "'- 

lU, I think the plan has worked quite well. Gur child has enjoyed 

-school this year— perhaps had more homework than necessary, but 

. * reaUy has not complained about it. I'm sorry that tliis program 
. ,is not more readily^ available in schools on .the east side. 
We are ^leased to be able to take advantage of the program. Eravo! 

• • i A 

I 

15. I would like to comment very- favorably on the.; Magnet Plan, ^^y ^ 
fif^h-grade son is not very competitive in his school woi:k at 
this point. Average,^or satisfactory ^ork is all he pre sent :iy 
desires. But he does like his magnet friends. As a result, the 
average, and above, grades he makes in order' to stay in the magnet 
school means he has learned much more than in his "home" -school. 
He has thg, ability; although ^t eleven, not the desire.. Perhaps 
this lack, of desire will not harm him because the magnet school 

. pushes his poten-tfiai and hot the potential of the average or below 
averag? child in his schoolv ' * ' " '. 

16. I like the magnet program,, it gives the pupils a better change > 
instead of holding them baick because of the slow learners, riy, 
husband says that the teachers should be better qualified to 
teach in the magnet system. ..We know of one whQ taught second 
grade is now teaching^ fourth grade in. the -magnet. What makes 

^ her qualified to teach, in the magnet syst^..^' Pupils shpuldn't. 
be held back because of slower students." Teachers should leave 
their "personal problems at home instead of taking it out on the 

J)UDilS. * -s^ . , ' . 

-17. Pros: 1^ child loves her Spanish class! It really has -motivated 
her learning about- other people and cultures! In gfefteral . 
.. ' . we. are very pleased with the program. ■ ' ' /' 

' . Cons:-. The bus ride to the magnet 'sohool.is -entirely too long. 
^ My child is on the bus 2 hours, round trip. 1 wish more 
buses were available, to. cut down on bus time M It takes 
a lot out of the .children!. . • . 

IS." ovei'all response to. the' magnet proga:'am is ^ery positive. I 

feel my child was challenged in school more than any previous time. 
It appears that there was much more effort to develop creativity ' ■ 
. and independent thinking o'f child than in regular^ programs (i.e., 
book the -children' are writing). ■ She had' fair more" homework -aiid 
tests seemed to be harder ; however, in some comparison witH 
children in regular classes pace of study and content seemed to 
be similar. ^ ■ 

Uhforttmately^, our pleasure with the magnet program .has influenced 
a decision to take our -child out of public schools -for the .next .. 
year or perhaps three. I 'do not . have a good opinion. of Fort Worth 
mi<ddle schools. Our oldest child did exceptionally well in ele- 
mentary school, went...;to middle school , her skills -tests dropped and 
^ by Aie time she reached high school, her^ achievement level was^below 
^- average in several key areas (TO MAKE m'TERS WORSE, her ^ades in 
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(continued) * ^ . * 

middle -school wer^ all A*s and B'sl), We have spent the last two , 
years in extra reading classes, special stmimer 'reading' classes 
trying to.hring her up so that she will be ahle to go to college, 
I am pleased she has had some excellent teachers in high school 
which have helped. With that experience, I have decided fdt our 
iroimgest daughter to' complete a successful year in the' magnet 
schopl th&i'g9.pn,to the middle school as I perceive it would-he 
a disaervice to her, I sincerely- wish there could he a continua- 
tion of the magnet plan as was experienced this year through* the 
middle school^ ' ' ■ ' 

We fl-ii give one- of the teachers three cheers. She has '"been a < 
consistent' gots>d infiuencjs and inspiration^ Our child", has heen 
extremely motivated-^-a sort 6f self-motivdtlon--that' has given 
her • conf idencBvand satisfaction" with^ her achievement, I asked 
her what .slif likeS most aljou^t ? ohcoli this ^ year; 'and' she -^replied, 
" Everything ! 'f Although the,' Spanish teacher Ms' done a good ^jph, 
our daughter hec^e impatient, with Spanish — she wanted to be able 

:h to converse more iiTthe new^ language. Such a program as this is 
long Overdue; I'm just sorry she didn't havef. this 'advantage sooner. 
Hopefully^' whatever is being planned foi?>pdddle school will keep 
them from feeling they have wasted their time this year. She has 
trTily learned to en^f^^ learning,, and school has been a pleasure 
for 'her (and consequently for,>us^). We have als9 been very pleased 
with the ' facilities a¥ the sch*ool and with the l|cceptance of and 
by the staff and ''home school" parents. They ha^ all certainly, 

• aided in. the "outsiders" feeling a part of^the school community, 
^iJhatever criticism we have I'or FWISD does ^not apply to the Magnet ^ 
program. Thank you for a challenging year, an,- educational experience. 

Cheers for the Magnet program! It has changed the attitude of my 
daughter from just .so-so to enthusiasm. The teachers I have come 
in contact .with are of a much higher caliber, please keep it this 
way, ..They seem to stimulate the students and the. youngsters respond, 
I am highlj" satisfied with the program, and I hope^ daughter can 
continue with it for .all her school years. 

As the mother of twins (one accepted to Magnet, the other eligible. ' 

^ but not accepted)^ I find little difference in the program pffered ^/ 
by the regular and magnet schools with^the .exception of language. 
For those who dod not have the advantage of a ^tegular" school such , 
as ours, "bhe magnet; .program probably offers a great deal. The- ^ 
disadvantages in the magnet program have .appeared in subtle forms; ^ 
our child in the^regular - school was offered the chance to attend 
Time to Explore cla,sses this summer. The magn'et 'school child was 

• not— last" year both were offered the chance to attend these cliasses , 
and' both participated. The child in the regular^; school mLaiie straight 
A/s; the cljild in the magnet school did not silways make straight A's, 
' although the B' s were in handTOiting and A'\s in*^"bther ."t^'ic courses", 
(such as math, English, etc,),:VI find because of the problem of t^ans 
that magnet -plan has not been, that valuable to my children because" of 
the. high ; caliber of education- availabij-e at their home school, I am 
slLso concerned about wha.t happens to m^^ghet ^s.choolers and brighter^ 
pupils in ^ the Pali cut the sixth grade level. , - ' 



et Parent Comments 

lJae.Ye been very pleased -rith the nagnet school ^ program this year, -:!;t 
' 'rias offered- a challenge to r^r child that I th'inic she needet*, She^has-" 
always made good grades on subject matter^ but the teachef;s. have had, a 
hard time holding her attention. She has' enjoyed this year ve2?y much.. 
The teachers have had well planned lessons. She has developed a keen 
interest' in rjcience.^ T!ie, physical education program at her grade level 
is very outstanding/ I must adinit that some of the lesson assignments 
have been, or 'to me, seemed a little hard, but mji- daughter got the work 
and seemed to enaoy the challenge so to us it has been a very enjoyable 
ye'ar. 

We think the magnet plan iS' great for our ^daughter. . She -has much more 
in common .with these boys tuid girls. She is reading in 'a sixth' grade 
reading'- book by herself, lut is about the same level on pthe:.' studies, 
I think. We are very pleased- with the school and all the teachers. , 
r^^- dislikes, are the fact, that she is bused out of the neighborhood 
school raid that' she is on the bus ^5 minutes morning and afternoon. 
3ut we think in the long run the magnet plan is a great step in the 
right direction. • . • 

I believe the i:*^5^et program provides o- better learning environment for 
my child. There is some challenge for' the students. In the previous . 
year, iny child; s class had been- "held. back'' -at several points to allow 
the teacher tp" concentrate on working with the slower children. This 
is* a" dangerous situation - allowing for bcredoni t,o set in, :d.th the 
risk of ''turning off" a "bright diild. I was trying to figure out how 
I could transfer to a private school for- the fourth grade, when the 
magnet program was announced, and she. became eligible. The maniSer in ^ 
which those children are bused is apathetic — (one child being picked 
up from fourteen different schools) with that lictle bus running 'from 
one side of town tO' the other — but it is probably as well done as ^ 
possible, considering the framework. At laqt something in public educa- 
tion has .been done to- benefit, the above average child, and I think the •.. 
school district is tc be commended for ■ institutiig the plan. Please 
keen it up. • ^ . ^ 

1 have been very happy with the magnet plan, especially the outings 
they apneared to be well -organized and each oiie was not only enjcyable 
to my daughter, she seemed to have learned a great deal frot^each one. 
.1 would like to understand the grading system a little better. 1-^ . 
only Jeer ifi the bus system as being- unsatisfactory regarding ..the 
'schedule not being coordinated wif.i other bus schedules. I do commcn-ci 
you ^ on a Job well done overall. 

We have found the magnet plan rewarding and refreshing. Our son 
apparently is quite pleased about the program. .We echo this feeling 
in that his interest in learning seems to have deepened. 

I am thrilled with it. Our child has never* displayed such "interest 
in school and learning. Vou ..are .to be commended on this program. 
I hope it continues in the sixth grade. I would like to see our 
child able to keep up her foreign -language -and music, also. The ^ 
The teachers at the nagnet school were exceptional. . . 
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28. I -coasider the pr'og^^ "^^^ goo^, and are i^^appy that our girl was 

. selected to be Sn t^e V^o^^^- I cati ^^^at she has advanced . . • 
mentally >aiiy wa/^'^^ hope that the program is continued for 

• her'arfd others that to taK^ 'P^'t in the advanced education of 
their children (p^S* Some air .conc^^^^Qning in the school with 
our-ljax money) ^ Th^^^et school has given our daughter more 
confidence, she is 1^^°; ^UtereS't^^ her piano studies and reads 
anythingrS.iie c^n get ha^ds 'Q^-' '-^Iso math ^^eeius to oe more tun 
x*or 'her- since' she' dro^?!^^ there sometimes . I would like 
to mention the;PE p^°S^^- \he the PE teacher does with the 
children, is gr^llt, AllNth^ ^QQ^chers o^^ chil^ has are wonderful, 

' I like th-e ^coiiraS^^^^^ ^hai one of the teachers gi^^g and the 
^ notes ' she "-^it^s on ^hiid's report good work. It makes our 
^ ^ . child want '^o'^q t^•^i^^^ ^^^^ jaext ti^^. jaso her homeroom teacher 

for^talking with uS °^ f^"^eral occasio^g giving us good reports. 

I wish and hope that^this p^ogr^ continue from now on. 

29. " We "^eel our son gained ^hy ^^^^^ to the iytagnet school because he hadC 

hi^er goals to rea?h for, ^/orked harder T^ecause more was expected 
'-. ' of him. haa. mor^ ^^^P^nuniti^^ ^° participate in extra-curticular 
" actiifltdes.as teaci^^^^ not ^^'^^ "^o devote time to slow students. 
We did not .like the ^o\j^ roi^'^'^^ip bus ride as it made an awfully 
long day the kids; ^Also he^^^^^^ the school was so far away from • 
home' there was a coiC^^^^^^tion t^arriet* "between parents and teachers. 

30. I don t quite what to sa.y other thaj^ that at first oxir son was 
kinda unhappy teing,^^^^' ^i^om hi^ hohe^schooly hut as time went hy 

•he- got more ad^j^g^e^' ^low he i^ ^^^1: doing ^eal ^en and. looking ■ 
" * 'forward to QJ^other y^ar. ji^ves all his teachers which is won- 
derful.' I ^^^Ve ^o ^:^°^P^^ints. ^ ^^^^ it's a wonderful thing these 
kids can. go on and'^^^ ^d not he heid'-bacK and this program gives 
them the chance to really show V'nat they can do. % Q^il^ really" 
works hard, and that's wh^t counts the i^iost, and as long as he is 
haDpy Tm hap;^-^ j won t ^^^^ complain ^^^^^t the husing. Would 
you say/this i. ^he^^? °^ Jeers'? hetter at talking than at. 

witing. 

31. As -B. total I feel t^e i^^et proS^^^.has hee:- a successftil step. . 
I can thinK of two thij^g3 t'nat cot^^ improved on - 1) the 
children need texthoo-^-s fo^. foreig^^ lang^iage they are taking^ and 
2) iince child^e^.in ^he >Ha^et P^og^aia 

are in the tot) Dercentile, 
their studies alight include some i^ore challenging Work.' 57 that I 

• mean - in science; ^/i^^^ ^ scleX^^^'^^'^^ in which high school students 
have- -oarticipated, '^^ matl^?..-^^^ how compnter ^or>erators must ■ 
know iath (^sit an^ ^^^.tch a coiUP^^^^ in action), etc. each 
class had a little -e^^^ Pi^oject? ^^ield ^^^^ or extra material to 
supplement it, ^^^^ c'nildren ^^^^t realXy ^^arn and he willing to 
accept any chaliengi^^^* ^^^as that come This reaUy has nothing 
to do with the magnet prog>,-^ a leaa:^^ng tool. Jt' has to do with 
the transportation! ^^^ghtei" spends 1 v^our- going and 1 hour coming 
on the hus- each day* J ^° 'belie''^*^ f°^ething should be done about that. 
I ha\^e no suggg2:^j_Qjj for that. ^I-sinoe^^gj^ appreciate the time 'and 

'trouble that one or ^everaj^ ones "•^'^^^ to to laake this me^net program 
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31. .(continued) ■ . 

possi*ble.. I felt a couple .of years ago that those who were nore 
advanced need -to' be in a class where they weren t held baSk. Pro- , •• 
grams were set up' for slow learners;" remedial reading and math were 
available. The average student was fine--the text and teachers went 
\ at that speed— average. The more advanced students finished their 
work and got to help those slower students or just sit until everyone 
was through. Now— -Magnet Plan! !! Thank you! 

32. . " We , have been very pleased with' the magnet program. It waS just what 

our son needed. I hope the program 'will be continued. I would like 
• to see the program made available to- aJLl children who are .able to do 
this tirpe of challenging curriculum. Once a child is in the magnet 
program* he should always be in it a^ long as his grades, are kept up. 
Thank you. 

33. There is really no way that I can express, to you Jiow great the Magnet 
Plan has-been for our son.. He has been so happy working with his teacher 
and the other students in his group. I believe that his desire to learn 

. has been doubled, and he has shown great concern that he would not get 
.to continue with this sort of 'program in the years to come. I really 
appreciate all that the Board has done in developing this opportunity, 
for these gifted children. 

3k. I think the Magnet pirpgram is great. ' 1^ daughter has had an opportunity 
to learn at her own speed' without being .held back. I appreciate the • 
school system' for their thought fulness in this program. She had a 
chance for advanced learning, yet she was not "set apart" from the 
other students. The .bus ride would be the only jeer. 

»• • . 

35. I must say I have, been very pleased with the Magnet Program. The \^ . 
teachers. all seem to jDe very concerned about each. child's problems \ 
as well as their progress in their school work. The only complaint \ 
I have is that my' daughter seldom brings home any papers or tests 
that she has had at school. I"m not aware of what her grades are 

. until she brings home a report • card. I think parents should be more 
informed about their child' s 'grades from day to day instead of just 
at report card time. ' 

36. The M.agnet program we had this .year, in our opinion,- has been just 
great/) Our child has -never been happier. We have nothing but -good 
things "to say about it. We have nothing but , praise for her teacher,, 
a super great teacher, and also for the school, for being so nice to 
us. Thanks for this good experience. Hope it continues*. 

.37. As best I cam tell, my son is better satisfied etzendlng the magnet . 
program. He does miss his "home" school, but r.oesn't complain of 
"boredom" and "doing the same old things over *and over". That was 
a constant complaint before the magnet pre gram. Therefore, I think 
the program, is accomplishing its goal--to keep the student alert and 
constantly moving toward more knowledge and building a" heaJ_thy 
curiosity about the unknown". 



Magnet Paxent Consents p ■ ■' ■ . ■ 

.38. I think the Magnet Plan was a very excell-ent idea to inject into the 
schools of Fort Worth. Since my daughter has been attending the. 
magnet- school, she has participated in some activities that are not 
a part o'f the other elementary schools, and her grad^es have improved. 
. vie are . all' very "pleased with the Magnet Plan. 

.39- This might work — didn't work for my child this year — the science' pro- 
gram is good and a wonderful opport*unity to- learn — the math program is 
not good — my child learned much more in math when she went back to ■ h§r 
nome school, at her request. Having childr'en go to a magnet school 
at; an earlier' grade might work better — my child missed her friends at , 
her home school too much. I . feel she did benefit some from having to 
be dependent upon .herself to leaxn.- The language arts — reading — science 
program T felt were good. The situation of having some children having 
the magnet school as home school to some of the children makes ^things 
rather difficult for the children bused in — they t^nd to get preferential 
treatment by teachers who had been in the school before. The math 

situation in ^"l 1 schools is terrible--Do Something! 

* . ■ ■ ■ ■ ■ 

o . .... ■ . 

ho. The degr'3e of efficiency and accomplishment that my daughter has gained 
^ since her enrollment in the "Magnet Plan" meets our approvaL to the 
.highest. We are very, proud of the results and benefits that are being 
reaped from your program; it has been very beneficial to both her and 
her family. We .look forward to her . continued progress as a Magnet Plan 
student and encourage -her efforts to be a success. . Your finished work" 
at the close of school proves to be, a well produced, well -planned program 

kl, -""Cheers!!" I think the Magnet program is great .'' I^ daughter has done 

reaU.y well this year. Ker teacher is a fine teacher, her method and. •" 
■ award system is different from any .other teacher slie has had. The only 
problem is the "busing". Our child has to .catch it at 7:30 and. does not 
> get home until ^:15- This is such a long day on a bus," it really, tires 
her out. Why can't more buses be "assigned!!"?? 

. I am very pleased with the results my daughter has obtained during her 
- involvement* in the magnet program this year.^ I am sure next year will 
show even further improvements in her school work. 

^3- ''^y son was thrilled to be in Magnet Plan this year, he en.ioyed' the. 

different program activities, etc. .. Ke is looking forwaxd to being ^ 
a Magnet school student for the 1976-77 school year'. I would' aJ.so 
like to say his school grades we?"e much better this, year. I highly 
reconmend the program. 

* • '. -* 

kh, ^ We were very pleased by the Magnet program, ^l-^ daughter -finally learned 

how to study, 'for this we are very thankful. Ker teacher was such an 
outstanding teacher and even spends his Saturdays helping his pupils 
build and fire rockets. He's, interested in every pupil and really 
rmows their strengths and weaknesses. .He has made learning an exciting 
experience arid a challenge the/children seem to enjoy. Che of the 
other Magnet; teachers did not^-'know that my son v/as in her math class. 
This conversation took place in March. My only disappointment was the 
emphasis on physical education. ^-Jhile important, I do not^lieve it 
should be ■ .--^^e only subject my children vorry. about . , We d^tx not send 
our children to the magnet school for FnysicaJ. Education.* . \ >r 



Magn'et Parent Connents 

husband and I feel that^the Magnet -Plan is great. .We feel oiir 
son has really done good in this plan and received a lot out of it 
•We jttst hope the Magnet -Plan continues and he will get to go on^ .^^ 
with it, through middle school and high school. "We're all for it" 
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•As 3, whole' I've been veiy pleased. I*m sure the results vill. take 
a while before it comes to light. At the first of the yeai:,. 
daughter came heme excited; I was anxious to see if it was permanent. 
The learning interest. I, believe has stayed throughout the year.', -Our 
teachers seem to be excellent in. creating interest in otherwise dull 
subjects, r^^y^only complaint was allowing a man to cdm^'in selling 
flowers of Kleienex for"25'?i to $3.00 to the pupils. In my way of 
thinking, -.schools, should teach children to watch out for such things 
not .encourage it. ■ The. ones that didn't have the money felt bad and 
the ones that spent it found out ^hen. getting home they could have 
made a whole box themselves for 25^. 

If this was a teaching situation, parents should have been made aware, 
of -it. ahead of time. I have a feeling the school office was unaware 
of the situation. I could never get ahold of ariyone in the office ■ 
immediately, therefore if may have been a bad happening. I hope so. 

Out of -one whole- year that is all I have to -.complain, about. .' One other 
thing, the-vbus driver has-been just -wonderful. He has been so' kind 
and thoughtful. If it hadn't, been' for his watching, several times 
drivers wouldn't stop for the bus, children would have been hit by ' 
cars. He has' been very- patient with the children and that really.is 
something with that many children' of that age * . . - . " . 

I asked my daughter the. difference between this school year and past 
year, and ^he said these teachers e:cplain things a lot better. I 
asked- her how and she said they 'make it so simple even her little 
first grade brother could understand. That is a compliment to the 
•teachers, I think. ' . .- 

Hooray for Magnet School Plan. This program has solved many problems 
Tor our son.' Because his learning' ability was' above that of his. class- 
mates (before Magnet) he . finished' his work early. Therefore,' with idle' 
time and nothing more to do-,'^lais mind became :mischiey6us and by the 
fourth grade we. had several .disciplinary 'problams. Since magnet we 
have no problems with _____ because, of school or classmates. Hooray 

f9r Magnet. P.S. -Mr. ■> ' • ; at - .- ■ ; . is a mar^relous ^ 

person! ! , ' ' ' " ' .. ' - . . ' 

1. Difficult -to leave activities and friends at home school. Adjust- 
nent slow because chiJLd . could not see anything "special'' about " 
magnet .school.; Most of day spent \rith .r.egular students in regular 
school program. . , , 

2. Magnet teachers weU-qualified and intereste'd in students. 

2. Too many ,program!s~ the practice resulted in boredom and loss of 

valuable time.. -- 
k. Too many field trips to familiar places. Field trips definitely^ 

need more planning and creativity to offer magnet students new 

experiences for learning. 

5. FhysicsLl education time much too programmed and demanding. Need V 
more team activities that students enjoy instead of the constant 
testing. Those not beixig tested just ".5it''.. 

6. . Academic e^/aluation: Math is" exceULent , progress evident; Science 

is excellent well-planned, interesting; ^Social Studies is average, 
could ^igjsfi\oeen made more interesting: .Pvea^ing is poor, child did 



•(continued.) 

not progress nor have the interest that -he had last year, no ' 
incentive for outside reading or follow up -reports ;'. Laii"guage 
is poor, much vork needed on composition, gramfner., punctuation, . 
etc. • • ■ * ' ' , ■ ■ 

I have attenibted to give you: an evaluation of ^-^agnet.^ School based upon 
eOTressed feelings of oUr son plus our ov/n obser^/ations. For a first 
year program, I feel it went < quite well, and I am sure it will- improve 
ne:-rt year... 've are pleased that some thought, ' attention, and money is 
being directed toward the child who can excell -academically ^Thank • 
you for your interest in our children. ' ■ V 

I am very- pleased very much with the program. My son is doing very' 

good and -loves to go. to school at _. -The only thing that 

I can. say- against, it is that all the children that should be in the- 
program- can ''t attend. But on the vrhole, I am very glad, that our 
children have the. program. • 

Cheers — it's about time the gifted children are given special ' attention 
'instead of being lowered to the level of the less able- children. How- 
ever, to be of total v^ue the program must cover middle and high . 
school-.-expanded as necessary to really challenge the students.. ■ ifi 
our experience* the program has. worke.d well on the elementaxy school 
level. 'One. concern on the high school level, is 'the lack of follo:-nip 
courses-rfor example^, guitar was given for one term only. If it is 
going to^ be offered it should\)e such that the student can progress, 
from basic through advanced, not dropped after a short learning session. 
On the whole, the program appears to be working well with our child. 

we are glad Fort Worth finally,'- recognised' the needs of the gifted 
•children. Our only hope is -that the program .vrLll grow to fill the ■ 
appetites for learning An aJJL areas in these hungry minds.. 

We 3jre ^for the magnet plan vety much.. Our daughter has always liked . 
school, but this yeajr she has loved it — she has ^lad to /study arid do ■ 
■ some- thinking this year, which she hasn't had to do before~we think 
, this year- has been very good for her and we are glad she has; had the 
•chance to be in* this program and hope she can go on in the magnet 
program. I -«rish . something like this had been set up before now, .■ ■ 
out I'm glad' it is now. ■ . ' ' . 

I .do •T.vonder about middle school and senior high. . I re^ze there is 
a magnet program set up — but it is after school. Can it be set up 
so that the-^magnet program can be during sch'Qol 3.S it is in. the ele- 
mentary school {kth and .^th grades)?' 1 hope so. I know talking to 
■other parents, it would reach more students if it were during the 
school day instead of after." ^ 

. Thank you for letting us have the -chance to tell you how great ! we ' 
think this progi:am is in the elementary grades. Hope it can be 
changed some fojfc* middle and senior high schools. ' • • 

Only cheers for the on campus program." - Excellence in faculty is noted. ^• 

I am very concerned for ^s safety while walking to her bus stop 

.and during her waif Tor the. bus. Am also cbnceraed for her safety on 
the bus. due to regular driver's driving (i.e., speeding citations , other 
• students-' injuries) Hypocritical behavior of driver in presence of " . 
students . sets bad example. * 



53a . (continued) ' 

Production of programs at 



.far alDove those of other schools^;* 



The 'Christmas program was especially well done. 



I have been remiss in hot conveying my accolades to the producers and 

psLrticipants of the fiiie prograius I have witnessed at . Should 

your channels permit it, please convey my congratulations. 
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V . >l\gnet-vanCuard principals* opinions 

An open-ended, cues oiorinaire (Exhibit D) .was sent, to each principal of a 
•/ariguard or Magnet school. Ail five principals v;ho returned the anonymous 
::uestionn"aire favored the Plan. Two .of the five- indicated that a few pro- 
blems-exist that need attention. Principals' comments -are 'reproduced -intact, 
below: , " •■ 

[ ■ SDecific Comments of Magnet- Vanguard Princirials : 

1. The Magnet Plan for ^ has been ..very successful. 
..The phone calls and' other/ feedback ve get is evident that 

- parents and pupils are greatly- pleased with' the program. 

The Magnet Plan pupils sincerely do not want to miss school. ^ 

2. The' Vanguard program at has made' it possible for 

us to extend our efforts toward individualizing' instruction. 
V*e. believe we have mor.e adequately provided for the learning 
needs of these children. The program has made it possible, 
for us to challenge the children .as well as being able to 
make the. learning experiences more' interesting and exciting. 
J^hrough this plan of organization, we" have been able to. allow ■ 
children to practice more self-dit*ection and- independence..- 
'This has resulted in more creativeness and ,iself- confidence. ' 

' We have tried to avoid^undue pressures, but at times we^have 
put the children jmder pressure to see liow-thejr respond. 
T.he program has helped us to make' better use of time. Because 
' of this,, the children have dorie much- more in certain kinds of 
activities. .They have (^one extensive reading and have enjoyed 
special projects. The attitudes of the children have been vezy 

.good. They feel lik^ privileged people only in view of oppor- 
tunities. We. have made them aware of the fact that they are 

^eicpected to make special contributions' to the school just as 
all. children are capable of making some kind .of special con- 
tribution to the school.- 

V. 'Generally, - the following advantages for -students have been ' 
•apparent : 

1. Student self-image- has improved because of being 
^^r5v.^e vanguard program: - ' 

2. Parens have enjoyed an improved image' of the.ir 
. . vanguard-pupil offspring; 

3. Foreign language ins triict ion has served as an 

. Exciting element, enhancing the image of the pro- 
gram, its participants, and the school in general: and ■ 
ii. An- improved response to lov/a Tests seems easily -apparent. 
. " Tlae following problem areas have been noted: 

1. The Iowa Test' Composite minimum tcore of TT^jile seems 

.::o low as to get too. many, ability levels into a vanguard 
class : . ^ ' ■ ' ' . ■ ' 

2. Scheduling is difficult. For example, time to each 

• ••. ' forie.ign' language, which other students don't have, must 

be taken from other sub ^^ects within a "6- hour day; 

■ *Opinions.of other n>/ISD principals were reported in the ^Research and 
Evaluation report of January,. 1976 (Appendix-A, .pp . 51-5^). . 



EXHIBIT D 

• _ . ■ • , 

FORT WORTH INDEPENDENT SCHOOL DISTRICT 
RESEARCH AND EVALUATION DEPARTMENT 
3210 WEST LANCASTER 
■." . • FORT WORTH. TEXAS 76107 

CHARLES L EVANS 

Director .^.^^ - G.W.FISHER 

. FAE LYSIAK April 30, 1976^- Coordinator of System-Wide Testing' 

Assistant Director 



TO ALL MAGNET SCHOOL PRINCIPALS 
Desir Principsil^, 



• " Any coments that you might care to inake at this .t^me relati;ve 
to the Magnet /Vangiiard Plan are solicited. Please retvirri to the 
Research and Evaluation Department, in the stamped envelope provided . ^ 




MAGIIET PRINCIPALIS- COMMEOTS ABOUT THE l^AGlffiT PLAIT 



3. (continued) " " 

5. Some conflicts see built-in. Example - 'The need 
• to give some "different" instructional opportuni- 
.ties to Vanguaiid students while providing equal 
or identical,, activities for all others. 

The requirement- to teach Vanguard students in 
vanguard groups in heterogeneous groups. 

< 

The requir&nent to do ability level grouping in 
■ Vanguard and to maintain ethnic balance in Vanguard.' 

Overall, the program Is -valuable and shouli;! be continued and improved. 

U. i-lost pleased with the program. ■ \ . 

5, ■ I believe this, has..been- a good program ' this year. However, it' can be '. 
better next year because we have learned from this experience. I do 
not think the pupils, should be separated in Reading or Math but. should 
work with others a^ their level regarc31ess -of whether they- are Vanguard 
pupils or ntt. .Further refinement of guidelines in. wrijbirig would always 
be helpful and- give stability to- the program. 




SUMMARY OF OPINIONS 

Magnet- Van guard teachers and principals and Magnet parents expressed'-' 
"considerable confidence in, the Magnet Plan. . Magnet- Vanguard teachers reported 
implementing many types of enrichment that they did not usually utilize. 

, . Magnet-Vanguard teachers and other classroom .teachers strongly .r^.ccunmeiidf ^ 
upgrading the criteria for placement in the classes. Specifically, these v 
staff members indicated consistently that teacher/principal sub j ective assess-^ ^ 
ment of the students should be included in the placement criteria.^ Many non- 
Magnet^ Van guard teachers also expressed the. feeling that the Plan created 

•• ..* ■. .»•' 

unequitable teaching assignments. ' * • 

,r Non-Magnet principals ' opinions were gathered during mid 1975-76 and were 
reported in that time (Appendix ^A, pp. 51-52). Many expressed the opinion that 

they w^ere able to provide an adequate enrichment program for high ability stu- 

\ . ■ 

. dents in neighborhood schools. 




APPENDIX A . • • 



, * . ■ ' Initial Opinions About 

? , , , . . ' ' Che Elemerftary Magnet ^School- :Plan.^ 




. ' bTITIAL OPETIONS. ABOUT' \ • - 

THE ELEI'ENTASY MGNET SCHOOL PLAN \ 
Department of Research .and EvsLLuation \ " . " ■ ■ 

Overview • ' . ■ 

\ . ' ■ 

-4 \ ' 

The Magnet Plan .. " '\ ■ 

Two elementajry schools were identified as Magnet Schools — Tanglewood 

and Eastern Hills. ?ou2?th emd fifth grade FT^SD. students who scored at 

the T-T'^^ile 'on .the ■ ITBS (Composite) or "better were declared eligitile. Letters 

were sent to those ' students (Appendix A) asking them to complete an appli- 

^cation blank. (Appendix 3) . Of approximately I3OO students who qualified, 
. ■ ■ ' ■ ' ' 

around 9OQ ^made application. ^ ■ 

Four elementary schools — J. T. St^evens, Westcreek, Waverly Park, and 
Kidglea Hills — were identified as Vanguard .schools because of the large 
ntmber of strident s qusLLifying. These schools developed enrichment programs 
fcr (^.lijiying students at their ^ome school. 

Ot thk remaining students, all .Bl^-ck, and Chice.no students were assigned 
to Ma^et schools , and approximately 200. Anglo studeAts were' rajidomized for 
^•inclusion. The remaining group of .approximately 3OO ^Anglo '"students , were 
placed on a waiting list as altemat^s." All schools have named Advisory 
- CoTTirnittees that include parents. Most of these groups have met at least, once. 



Data Gathering Procediires 

For purposes of this report, the two el':2nentary schools that are receiving 

/ 

students from other FWISD schools will be referred to as 'Magnet-' schools; 
the four elementary t^hools/ providing a magnet program for in-school students 
only wiUL "be called 'Vanguard' schools. 

Initial opinions about the' iMagnet Plan of principals, teachers, and 
parents were obtained f oy' the present report. Principals and teachers" at 
p1 1 Magnet and VanguEird schools were interviewed. Opinions of Magnet school 
parents on the Advisory^Committees were obtained' at committee meetings ; 
cedents of Vanguard parents on the Advisory Committees were solicited by mail. 

CommenT:s of principals of schools who send students to .the two Magnet • 
schools were also solicited anon;^Tiiously by mail. 
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Opinions of Magnet Plan Stai'f and Parents 

The Magnet School Idea - .' 

The idea. of developing a special program for high achievers 'was 

vieved with great favcr by all groups and all ; indi^/1 duals . Many, 

particvilarly parents expressed the hope that the idea would be 

extended/ to include middle school grades. 

Student Selection Procedures 

•3oth teachers and principals consistently expressed the opinion 
that 'teacher judgment' should be a factor in student selection . 
for 'the program. 

Both teachers and principals generally expressed the .opinion 
that the 77fjile was too low a standard. 

One suggestion was to require a 77?$'ile on .both the reading and 

math sections of the test. 

Student Exit Procedures \ ■ 

This issue/ of. course, overlaps with selection procedures. No ^ 
procedures or • guidelines were available for local school staff s, 
'SO- each school is dealing independently -vrith ^he issue. 

Some schools have arranged for students to be returned to regular 

X ... 

classes, generally involving the- parents in this decisi^ri^ At 
other schools / staff members understand that studisnts are nob-.^to^ 
be excluded J whether .their work is satisfactory or not. 
Newly* G:aalifying Students 

Magnet -Vanguard schools are trying to include approximately 100 
.students who newly qx-.alified for the program in the' fall of 1975* 



No clear direction has been established "as to how to deal i,n.th 
students who" clo net qualify 'for the program initially, but do 
so at a, later testing date. " • " 

Reliited to this pupil question is <the problem of overloading 

■ ■ ■ ■ ■ ^ • • .' 

class sise as new students qualify.. 

.Topic 5- Class Size 

Magnet-Vanguard class sizes are generally larger, tending, toward 
33 y than regular classes. ..Students who qualified for the Magnet 
. ' -program -this fall will further enlarge these classes, and- prin- 
cipals indicate that they are hoping for relief in the form -.of 
additional personnel, ' "^^^ - 

Topic 6. Teacher Selection " 

Magnet school teachers were selected from FWISD applicants. In 
Vanguard schools, principals have selected teachers for the pro- 
■ gram from within the present staff. In some, cases, a few teachers 
■ teach .all Vanguaird classes. In others,, several teachers teach ^/ 
one or two sessions of Vanguard classes, spending the remaii^der ■ 
of the day with regular classes. 
• ■ . 

In both Vanguard, and' Magnet schools, it is common for teachers to .. 

r. 

teach' in the area -of their strengths, . changing with other teachers 
•for selected subjects. . ' " 

Topic 7- Variation of Student Ability in Magnet Glassies 

Several" schools have ability-grouped students within the Magnet- 
Vanguard program to allow for the variation of ability ■^.>riithin these 
classes , 



Some teachers e:cpressed,the opinion that nany Magnet -VsJaguarti ; 
Students lacked strengths in specific academic areas, s^i^.nov^e- 
time was necessarily' spent on basic skills than had oee^ .anti-^ 
ciDated. . , '** 

Schools are- generally coping with, individual differences withiii 
these" STiecial- classes, in the same manner with which the^ ^isve 
previously coped ^f^l^h it. ■ 

Some schools previously carried out ezctensive ability-g^roupirig, 
and severai staff members indicated that the previous grouping 
(by subject) produced more homogeneous groups than the -^^^t plan 
Topic S. Available Resources 

Some staff members .indicated a need for a special budget from 
which funds could be used for the financing of ^special ^) equip- 
ment, 2) teaching supplies and materials, and 3) field '^-ips* 

From time to time, staff members eicpressed a need for soUrces for 
funding as well as for direction, pointing out that spe^iaJ. 2?e.-: 
sources' nad not been supplied- for the program. 

Topic 9. Scheduling 

Schedules generally called for students to attend Magne"^ ^Vanguard 
classes for one-half day and- to be'mixed. with regular c^lagses""- 
during the other half. . \ . " . 

. ■ Magnet -Vangi.iard students are mixed genei^ally with othe^^ students 
for art, music ^ lunch, ph^rsical education, recess, and hci^ie- 
rooms at' most schools. 
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Topic 10. Enrichment ' Activities * . ' 

Except for foreign language, the* Magnet-Vanguard ii; struct ibnal - 

program is similar to the regular program in terms of areas of 

study, ; Magnet- Vanguard classes include math, reading, language,' 

science, and- (at some schools) social studier. •Vanguard-Magnet- 

students also study -a foreign language (see Topic" 11). ' ■ 

• . A" • 

Teachers 'indicate that they are idplementing enrichment' strategies 

and ideas to a greater extent than ever "before and that they are 

as stimu^lated as students "by the Plan. 



, . ■ . ■ . ' . ■ ■ ■ • / 

Examr>les.of increased enrichment activities are..., • / 

• . ■ ■ / 

science experiments ■ • . / 
field .trips/ . , / 

pulDlication of newspapers 
creative writin'r; • ' 
independent study ^ 
outside speakers 



Teachers indicated that enrichment activities were curtailed Idv 
■ a) lack ^ of time to plan, "b) lack of funds to o'btain miaterials, 
and c) the protilem of excluding other students in -the schcol 
from opportunities planned 'for, Magnet -Vang^aard students. 
Topic 11. Foreign- Language ■ . , 

At. most Gchools, students have the option of French or Spanish. 
Generally, alDOUt Qo% take Spanish.. -Schools who offer French do 

so by sharing a, teacher. 

- . . . ^■ '^ 

Foreign language is offered 15-20 isiiautes each day or. -30 minutes _ 
or so two or three times weekly. Students must leave other . 
classes in progress, u^uaJJLy language 'arts, social studies, or 
science, for. instruction in French. The time ' allotted f or , 
French seems to include traveling tine between classes. 
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' -arents identified the foreign language opportunity as an 
■• outstanding strength cf the Magriet Plan. ' 

" Top I J 12. Student Ercclusiveness 

Most staff members indicated that Magnet-Vangiiard students did 
■ -not, at this time, pet^peive of . themselves as particularly dif- 
ferent or exclusive. Staff members felt that this -was due to 
students' previous experience with ind:Lvidualized instructions 
and/or abi-lity-grouping. ^^^^ context , the Magnet Plan was 
perceived an extension of previous or existing programs that 
utilized grouping to facilitate special instruction for special' 
needs • ■ 

■ T.opic 13. Attendance - . . 

Staff members at Magnet schools indicated that attendance of 
bused students was very high (see Topic ih) . 

. Topic 1^. Student • Attitude ■ ■ , . 

Student attitudes were perceived as very strong by . all g^o^ps:.. 
■ . * 

. principals, teachers/ and particularly parents. 

■ ' 0, 

Parents generally expressed the view that their students were • 
unusually enthusiastic about going to school each day' and ,were 
highly motivated^ by the program and by the special challenge' 
of t lying to keep pace with the other .high achievers. 

Topic 15. .Report Card Grades 

Staff members consistently indicated that clarifying 'directions 
about grading would be helpful. Most indicated that' ''C's" were 
not -unusual due to specific weaknesses of studen^s^. • "C^' may 
comprise up to 20% of grades given at- one school. ^ , 



Conflicting opinions about central administrators' instructions^ 
were reported "by staff memliers. Some staff members understood 

y ■ 

that they were expected to give ^only "A*»s" ; others understood . 
"th^t grades would "be the same as previously made in regular 
■ . classes . ' ■ ' ' \^ 

^.Parents did not 'iiidicate • any dissatisfaction with grades / although 

several e:cpressed appreciation for the 'ABG* method now in general 

use. ^ . 

5opic 16. ■ Impact on Regular Classes (These comments refer to impact in* 

■ Magnet or Vanguard schools only: see final section for comments 
of other principals on impact of the Plan on\ schools who bus 
students to the two Magnet, schools.) 

The buildup of class sizes in Magnet -Vanguard classes has lowered 
class siz'es substantially- in regular classes. "Regular classes 
usually have 5-10 students-- fewer than do Magnet -Van guard classes. 

Sbme teachers' feel that students in regular classes have -increased 

opportunities to emerge as classroom leaders. 

■ • ■ • ■ ■ " ■ ' \ ' 

Occasionally, it was a^idicated that regulaj: class students and. 

their teachers might incur some dissatisfaction when they were 

excluded from opportunities and reso.urces_ afforded, students in^ _ 

Ma^et- Vanguard jclasses. " • 

•■ Comments of Regular School Principals ■ • 

■r • Principals of schools from whom students were transi'erred to the two 
2-Iagnet ..schools were given an opportunity to make anonymous conme^'ts regarding" 
the Magnet Plan. Of ^7 questionnaires sent, 29 were' returned. ^;f these,. 



nine contained only favorable expressions, four contained both favorable - . 
and unfavorable remarks, and seven^ e:cpressed unfavorable opinions only. 
^Tine others e:q)ressed no' opinion. 

Principals who made favorable comments focused on the extra oppor- ; 
■ tunities afforded. rapid learners by the Magnet Plan. ' Several expressed 
the hope that the Plan, could be e'xtended to include all students who 
qualified. 

Of those who made unfavorable, remarks, two comments appeared regularly, 
-^irst, several principals expressed the view that theil- own instructional 
program was as effective as that provided. by the- Magnet schools. Secondly, 
several .i)rincipals indicated that their schools ^suffered a loss of leader- 
ship in losing better students. 

. Summary Statements about the Magnet Plan 
Very" positive initial' feelings about the Magnet /Plan were ercpressed cy 
principals, teachers, ai;d parents of Magnet. Pl^ students, j Of these groups, . 
all- expressed* approval of • the idea of providing thes^e high /ability students . 
with an enriched curriculicn in ...a homogeneously grouped class for' one-half 
of the school day. Expressions by teachers and 'parents indicated that teachers 
"^s^wel^Tas students were responding id.th a great deal of motivation and 
industry ■''to ' this special - challenge . , . ' 

There seems to be "general agreement" that , although the Magnet Plan 
has been satisfactorily oper.ationalized, it is now time to intensify 
planning \ri.th regard- for * the on-going development of the' program. It ■ • 
is felt that dialogue would, be particularly use^^u^lr-4n— r e lat ions hip-4:Q-.-^ — 

1) student selection procedure; 

2) procedures whereby, newly qualifying students are entered; 



3) procedures whereby students x*ail to qualify on futua^e tests; 
k) procedures for dismissing students who are, in the judgment 

of teachers, mdspiaced; 
3^ grading practices; 

6) provision of funds for'-special field trips, enrichment 

activities, and special materials; 
?)■ time allotted to foreign' language instruction; 

8) the extent to which Magnet -Vanguard students may be provided 
with opportunities- to which other students may be- excluded; 

9) the possibility of continuing, a similar program at the 
middle school level; and 

10) ,the increase of class size as new students aualify. 
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Number of Test Scores for Analysis \ 



0 

ERIC 



APPENDIX B 



Number of Subjects 

Ail Magnet stud'ent;s were tested" but only Anglos were included in the 
analyses. Approximately 60 (30 at each grade level) were neighborhood, 
students and approximately 150 (75 per' grade level) were bused from other . 
schppls. ThW two combined groups of Anglo students at the two Magnet schools 

approximated 200 (100 at each grade level) . . ; 

^ I ' 

Vanguard schools enrolled approximately 360 students (130 at^eacl) grade^ 

le*^'- '.) • However,' data from one school was not verified after the spring 

* • _ I ■■ ■ 

testing and was eliminated; therefore, approximately 280 students' remained ' 

in the analysis. A fifty percent sample produced data on 1-60 Vanguard 

. • • i . ■ • ■ 

j ■ 

students (30 per gracie level) for final analysis. 



Of the -300 plus 



alternates, only 120 were in schools- Ghat -were retested 
in/the spring (or about 60 per grade level). 

The numbers of *.ovTrth and fifth grade students fdr whoa fall-to-spring 
scores were available tor analysis are: bused Magnet 139; total Magnet 197; 
Vanguard 159; and Alternates 103. 
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p (continued) 

Table L. Magnet School Students- ' 





Home Magnet 


Bused Magnet 




School 


Grade 4 


Grade 5 


Gradte 4 . 


Grade 5 


Total 


Eastern Hills 


lo 


, ii 


65 




136 


^ T^n^lewood 

.. H 


18 


21 


35 


48 


123 


-j;total 


36 


I. 

32 


100 


91 


259 


• Minorities 






■ 17. 


26 


. ,43 


Tested ' 


,.,.31 * 


30 


80 


- -^59 


197 



Table 2. Vanguard School Students" 



S,chobl 


Grade 4 


Grade 5" 


Total 


Waverly Park . 


. Omit 


Omit 


Omit- 


J. T. Stevens 


58 


.61 


119 


Ridglea' Hills 


34 


35 


69 ■ •■ 


Westcreek 


59 


*56 " 


115 


Total 


151 


15? 


303 


Minorities * 


15 


9 


24 


Tested (50%) 


• 


82 - 


159 . 



a 



5 



56 
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Table I^agiiet School Enrollment /Applicants by TOISD EleneritaiT. School 



School 



Springdale 

vrorth Heights 
North Hi Mount 

'Stephen F. Austin " 
Morningside 
DeZavala 
ChaLrles Nash 
E. M. 'Hvggett 

Sam Rosen 
■ Circle Park 

Denver Avenue 
R. Vickery 

George Clarke 
Lily B. Clayton 
D. McRae 
Poly 
Tandy 

Sagamore Hill 
Riverside 
Diamond Hill 
Washington Heights 
W. J. Tiamer 
Arlington Heights 
South. 'Hi Mount ;■ 
David k'I. Sellars 
Brooklyn Heights 
B. H. Carroll 
Kubbard 

South Fort Worth 
Cakla^-m 
I^orest'Kj 1-1 
.Alice Cardson 
Oakhurst 
East' Handley 
Meadowbrook 
Oak t'inoll 
H. V. Helbing 
S. .S. pillow 
VJestciiff 
, J; T. Stevens 

Mary Louise Phillips 



Sch. 
No. 



1 
2 

3 
h 

3 
6 

7 
8 

9 
'lO 
11 
12 

13 
Ik 

15- 
■16 
17 
18 

19 
20 
^2i 
22 
23 

2h 

25 
26 

.27 
28 

29 
30 
31 
32 
33 
3h 
35 
3fe 
37 
■38 

39 
Uo 
111 
h2 

h3 
kk 

h3 
U6 
hi 



Col. 76- 
(Code 1 or 2 
Participating 



1. 
■ 1 

1 

' 0 
1 

1 

' 2 



1 
1 
1 
5 
1 

3 
1 
1 

1 

i: 

8 

6 
1 
P 
3 
7 

5 

h 

Ik 
13 
2 



3 

119 



Col.' 76 
(Code h) 
Alternates ■ 



0 
2 

1 

0 

3 

1 
3 



3 
5 
1 
0 

3 
1 
0 

3 
5 

Ik 
7 

1 

o 

3 
1 
5 

Ih 
•5 
7 
12 



16 
0 

15 



:oi. 76-code 

Did ?Iot 5)' 
Apply 



7 
7 

1 

2 



h 
12 ■■ 

2 . 



1 

h 
1 

■ h 
2 
3 
2 
0 

k 

a 

16 
26 

11 
11 

h 
0 
19 
11 
12 
n 
16 
0 
0 

20 
15 

11 



Q 



58 



'3 



3 ^ 
3 

2 

2 ^ 

3 - 
3 ^ 



3 
2 

2 
p 

k 
k 



3 



3 
k 
k 
3 



School 



Hidglea West 
Bluebonnet 
Glen Park 
Wycliff 

West Hanciley 
South Hills 
!'it.chell Blvd. 
Bonnie Brae 
K. Moore 
Ridglea Hills 
Greenbriar 
Carter Park 
Eastland 
, Burton Hill 
W. M. Green 
Eastern Hi2-ls 
Vraverly Park 
Taiiglev/ood ' . 
A. M. Pate 
Bruce ■ ShiiIIcey 

Janes E. Guinn 
Milton Kirkpatric 

Como 

Versia Wi Tin a.^ c; 
Maud Logan 
C arvez'-Hamilt on 
Maudrie Walton 
East Van Zandt 
Benbrook • 
Sunrise 
^Cctrroll Peak 

ITneodore Willis 
Western Hills ' 
Testcreek 
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/ 



\ I 



Sch. 
No. 



Participating 



4. i". :-:core 
Atwood. McDonald 







iiQ • 


c 


pu 


c 
? 




2 








5 




5 


PP 




pD 


3 


P i 






69 / 






6o 








Sp 






oo 






29 


op 


63 


ss 

DO 


39' ■. 


67 

D f 






ou 






09 


1 




70 






71 












73 












I J 












77 






■78 






79 




.80 




81 




82 1 




83 


\ 


8U 




85 




6 


86 


115 


87 


3 


85- ■ 


22 



AC-C-H2C-ATE 



Alternates 



5 
13 

, 2 
.2 

2 
10 

1 
0 
0 

13 
3 

6 
0 
0 
1 

0 

32 



2k 



Did Not 
■ Apply 



I'otal 
CSiialifyii-g 



62i^ 



•f". Attend J-'agnet ScHool r^^. 
^ Attend Ilagnet School 77''' 
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V;! 3 tern Hills 
.■■.ingle'-rood . 



59 




8 



11 



15 

22 
13 

19 
19 



U77 



9 
18 
11' 

h 

8 
31 

16 
7 
82 
25 
^3 

12 
■ h 
Ik 
87 
Uif 

51 



29 

128 
. U2 
52 



IU2I 



